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INTRODUCTION

Welcome toGST 101- Use of English and Communication Skills I. |
can assure you will enjoy studying the course. This course guide is a
generaloverview of the course. It provides you with useful information
about the structure of the course.

GST101- Use of English and Communication Skills | is a taredit
unit course meant to be taken in the first semeatd¢ne 100level. The
course is avéable to all studentswho have registeredor any
programmeat NationalOpen Universityof Nigeria. It is the first part of
the four credit unit courses planned &rentire yearThe second course
which is GSTL02 will be taught inthe second semester. & imaterials
have been developed saitthe distancdearning mode

WHAT YOU WILL LEARN IN THIS COURSE

GST 101will enable you to gain understanding on variety of issues
relating toeffective communication/study skills

COURSE AIMS

GST 101 has spdic aim whichrelatesto giving you an understanding
of how to communicate effectively iBnglish which is the medium of
instruction at this level of your education.

The aim will be achieved by:

1 introducing you to the basic principles of communicefi in
English

1 demonstratinghow the principles of communicating in English
can be applied to language use in diverse situations

1 sensitisingyou to the rules of English and applying these rules in
diverse areas where the language is used

1 increasingyour proficiency in the languagsubstantiallyso as to

make you capable of performing language functions in social and
academic settings.

COURSE OBJECTIVES

To achieve the aims set out above, GST101 sets overall objectives. In
addition, each unit also hapecific objectives. The unit objectives are
always included at the beginning of every unit. | advise you to read them
before you start working througtime unit. You may want to refer to
them during your study of the unit to check your progress.
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Set outbelow are the wider objectives for the coyrae a whole. By
meeting the objectives, you can count yourself as having met the aim of
the course.

On successful completion of the course, you should be able to:

use the listening enabling skills

listen aad comprehend lectures and talks

take down notesvhile listening to a talk or lecture

retrieve general and specific information through listening
comprehension

state how tdistento and comprehend data, figures, diagrams and
charts

listen for main iéa

listen and be able to interpret and evaluate speaker's view points
apply effective reading techniques to reading in diverse texts
skim and scan through diverse reading texts

read and comprehend at varying speed levels

discuss how toead for vocablary development

acquire and utike vocabulary of various academic fields

explain how tacomprehend diverse text materials

describe how toead and comprehend texts with tables

explain how to ead and comprehend scientific texts

interpret what is rechaccurately and evaluate author's viewpoints.

1
1
1
1
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WORKING THROUGH THIS COURSE

To complete the course, you are required to read the study units and read
sets of books and other relevant materials that you may lay your hands
on. You will also need to undake practical exercises for which you
need a pen, a pencil, a notebook, and other materials that will be listed
later in thiscourseguide. At the end of each unit, you will be required to
submit written assignments for assessment purposes. At the ene of t
course,there will bea final examination. The course should take about
15 weeks

COURSE MATERIALS
The major materials you will need for this courselested below.

Course guide

StudyUnits

A CD recordefplayerof your own

Audio CDs thatwill be packaged in your study pack
Video CDs thatwill be made availablatyour study centre
Assignment file

SOahwWNE
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7. Relevant textbooks

8. Presentatioschedule

STUDY UNITS

There are20 units (of four modules) in this coursehdse are listed

below.

Module 1

Unit 1 Listening Enabling Skills

Unit 2 Listening and Comprehending

Unit 3 Listening-Comprehension and Nofeaking

Unit 4 ListeningComprehension and Information Retrieval:
General

Unit 5 ListeningComprehensio and Information Retrieval:
Data, Figures, Diagrams and Charts

Module 2

Unit 1 Listening forthe Main Idea

Unit 2 Listening for Interpretation and Critical Evaluation

Unit 3 Effective Reading

Unit 4 Skimming and Scanning

Unit 5 Reading and Coprehending at Varying Speed Levels |

Module 3

Unit 1 Reading and Comprehending at Varying Speed Levels Il

Unit 2 Reading for Vocabulary Development |

Unit 3 Reading for Vocabulary Development Il

Unit 4 Reading for Vocabulary Development in Var®
Academic Contexts |

Unit 5 Reading for Vocabulary Development in Various
Academic Contexts Il

Module 4

Unit 1 Reading Diverse Texts: Narratives

Unit 2 Reading Diverse Texts: Expositofgxts

Unit 3 Reading and Comprehending Passages withegabl

Unit 4 Reading Scientific Texts

Unit 5 Reading for Interpretation and Critical Evaluation

The units are divided basically into the following language skills
listening, reading and vocabulary developmental skills. The treatment of
other skills isto come up in the second semester.
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TEXTBOOKS AND REFERENCES

At the end of every unit, you will find a list of books and other such
materials that will enable you have a firm grasp of the course. The books
required to aid your understanding of this cousse by no means
exhaustive here. You are, therefore, expected to consult as many
materials as possible. This will enable you to deepen your understanding
of the course.

THE PRESENTATION SCHEDULE

The dates for submission of all assignments will be comoated to
you in due course. To be communicated to you are dates of completing
the study units and dates for examinations.

THE ASSESSMENT FILE

The assessment filgill be made available to you. In this file, you will
find details of the work you musubmit to your tutor for marking. The
marks you obtain in this course will count towards your final marks

ASSESSMENT

The course has two types of exercises or questions you are expected to
tackle. The first is the SelAssessment Exercises (SAEs) whyadu are
expected to solve, but not to be submitted, at the end of the study. The
second is the TuteMarked Assignment (TMASs) which you must solve
and submit in an assignment file, in partial fulfilment of the
requirements for the successful completidnttee course. The TMA
accounts for 30% of your total score for the couEseery unit has a
Tutor-Marked Assignment, which is a compulsory question that must be
answered and submitted at the end of the course. You will minimise
your chance of doing well ithe course if you fail to submit answers to

all the TutorMarked Assignments, as required.

FINAL EXAMINATION AND GRADING

The final examination forGST 101 will take certain duration. The
examination itself will carry 70%. It will consist of questiohsttreflect

the selfassessment exercises, as well as the-tnewked assignments.
You are expected to spend quality time to read the entire course units
and all the SAEs and TMAs for the final examination.
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COURSE MARKING SCHEME

The table below shwes how actual course marking scheme is broken
down.

Table 1: Course Marking Scheme

Assessments Marks

Assignmens These willcount as 30% of course mark.
Final examination 70% of overall course mark

Total 100% of course marks

FACILITATORS/TU TORS AND TUTORIALS

A number oftutorial hourshave beerprovided for in this course to
enable the students and their tutors to meet and examine the contents of
the course at intervals. You will be informed of the dates, time, and
venue for these tutorisl along with the name and particulars of your
tutor as soon as one is assigned to your group. Your tutor will grade and
comment on your assignments, monitor your progress and provide
answers to your questions during tutorials. You must submit your
assignnents in good time to enable your tutor to read them well and to
make appropriate comments. Do not play with your tutorials or hesitate
to consult your tutor when the need arises. Tutorials afford you
opportunity to meet and discuss with your tutor facéatee and they

help you to get immediate answers for troubling questions. Apart from
tutorials, you may consult your tutor when:

1 you do not understand any part of the study units

1 you have difficulty understanding selfsessment exercises or
tutor-markedassignment

1 Whenyou have problems with the
assignments or their grading.

To gain maximally from the tutorials, you ought to prepare list of
guestions before attending them and you must endeavour to participate
actively, in disaussions during tutorials.

SUMMARY
The course guide has been able to expose you to an overwelnabfo

expect in GSTI01- Use of English and Communication Skills I. | wish
you success as you go through the course.

tutor 6s



GST101 USE OF ENGLISH AND COMMUNICATION 3KIS |

MAIN
COURSE
CONTENTS
PAGE

Modulelé e ééeééeééeééeééeécee 1
Unit 1 Listening Enabling Skillé € € é € é é 1
Unit 2 Listening and Comprehendi@ge é é é 8
Unit 3 Listening-Comprehension and

Note Takinge é € e é e éé e éée. . .19
Unit 4 ListeningComprehasion and

Information Retrieval: Genemalé ¢ € . . . 34
Unit 5 ListeningComprehension and

Information Retrieval: Data,

Figures, Diagrams and Cha#te € é é .. 52
Module2e ¢ é éeéeééééeecéeéééeeée. 67
Unit 1 Listening for the Mainldeaé é é é é . . 67
Unit 2 Listening for Interpretation and

Critical Evaluatio® é é e e e € é é € 81
Unit 3 Effective Reading é é ¢ é ¢ é é é ¢ . 90
Unit 4 Skimming and Scannigge € € € € € é 101
Unit 5 Reading and Comprehending at

Varying Speed Level€lé é é é € é é . 112
Module3¢ e ééeecéeéééeceéééece. 124
Unit 1 Reading and Comprehending at

Varying Speed Levelsédl e € é é é é é 124
Unit 2 Reading for Vocabulary

Development Parélé ¢ € € € € € € € 137
Unit 3 Reading for Vocabulary

DevelopmentPartél é é é é é é é é é 152
Unit 4 Reading for Vocabulary

Development in

Various Academic Contexts Paé& E ¢é é 163
Unit 5 Reading for Vocabulary Development

in Various Academic Contexts Paréle . . 172

188




Moduledée e é éeeééeeéeeééceéeeeée 179

Unit 1
Unit 2
Unit 3

Unit 4
Unit 5

Reading Diverse Texts: Narrative® € € . 179
Reading Dverse Texts: Expository Texds.. 191
Reading and Comprehending Passages

withTableg € ¢ é éééeéeéeéééeeée 201
Reading Scientific Texésé ¢ ¢ é é é ¢ . .212

//////////////

Evaluatiom é é é éeééeéeéeeeeee 225




GST101 USE OF ENGLISH AND COMMUNICATION 3KIS |

MODULE 1

Unit 1 Listening Enabling Skills

Unit 2 Listening and Comprehending

Unit 3 ListeningComprehension and Note Taking

Unit 4 ListeningComprehension and Information Retrieval:
General

Unit 5 ListeningComprehension and Information Retiaév

Data, Figures, Diagrams and Charts

UNIT 1 LISTENING ENABLING SKILLS
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Who is a Listener?
3.2 Why Must We Listen?
3.3 Listening Enabling Skills
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

You are welcome to this unit entitled Listening Enabling Skills. In this
unit, you will be exposed to who a learnenigy thelearner must listen
and whate or she shoullisten to. Thdistening enabling skills that you
need to function effectively in the programmes you enrolled in will then
be unfolded to you. As you go through this unit; have with you a pen, a
paper, a tape recorder and @ sent to you in the study pack.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

stateclearlywho a listener is

determine the reason you must listen throughout the programme
list the listening enabling skills

apply the listening enabling skills discussed while practising
same of the activities given in the unit.

= =4 =4 =N
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3.0 MAIN CONTENT
3.1 Whois a Listener?

| have a simple answer for this question. You are that listener. You are a
listener because listening & compulsory day to day activity of the
programme. Althoughmostof the time you will be reading; there will

be occasions when you have to listen to a tape recorder, radio, television
or video in this programme. You are likely going to attend lectures and
meetings in the study centre. You need the skill of listenicgrately

and to comprehend what is conveyed to you as information. That is why
you need to go through this ymarefully.

As a listener, | cannot determine where you are,rsbwdying this unit

it maybe in your home, yowvork place an isolateglaceor even inside

a vehicle taking you to a destination. Wherever you may be, there is
something important about listening. We listen daily, momient
moment.

SELF-ASSESSMENT EXERCISE

I. Who is a listener?
. What do you listen to?

If you have donethe aboe sel-assessmentxercise very well, you
probably must have written down answers sucthasindicated below.

A listener is anybody who is capable of listening to anything, said
possibly participats in whathe listened toand what isdleman&dto be
done. In fact, as a reader of this upiu are alistener athough it is
possible for you to be deaf and be doing this course. Even If you are
deaf, you still listerto sign language. What do you listen to? You can
listen to a tape recorder, a videmr, a lecture. Did you get all the
answers correctly? If you did, then fine. It means that you are following
me in this study.

Let us go to the second part of our study. Can you guess the next thing
to discuss? Your guess may be as good as mine: whywatsdt listen?

3.2 Why Must We Listen?

You as a listener must listen because listening is a day to day activity.
You listen to your friends talking, may be in your language or English.

You listen to directions when you are lost or neva place. Youisten

to lectures, which are delivered by specialists in a field. You listen at
home, at work, in the office, to a telephone conversation and so on.
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Listening activities can therefore be divided into two major parts
namely listening in general, social #mg and listening for specific
purposes.

The kind of listening we are interested in here is listening for specific
purposes. That is, listening to gather information, for directions,
listeningto academic lectures, to process involved in doing songgthi

or listening to critically evaluate what a speaker is saying. Your concern
in this study is also listening in Englistindeed, English is the medium

of instruction.

SELF-ASSESSMENT EXERCISE

Which of the following is NOT the purpose of listening gather
information? Indicate with a tick/).

I. Day to day activity

. Telephone conversation

Iii. Eating a delicious food

iv.  Working in the office

V. Critical evaluation of what people are saying
Vi. Absorbing academic lectures.

T e e >t

The last part of this unit is the most important. This part deals with
listening enabling skills.

3.3 Listening Enabling Skills

No matter where you are, you need the following requirements for
active listening

functioningears

concentration

ability to think along with the speaker
ability to anticipate what the speaker is about to say

ability to note important signposts that keep the listening activity

going.

=4 =4 =4 -4 -9

Anybody with a functioning ear can listen. Indeed, this is the attribute
common to manyeople. Even the deaf listen by means of signals from
sign language. Of course, if you have listening defects, listening ability
will be difficult.
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SELF-ASSESSMENT EXERCISE

Listen to the first passage on ti@D in your study pack. Test the
functioningof your eas by listening to the passage and filling the gaps
indicated below. You need to listen attentively before you can complete
this activity.

Our aim is to analyse the 1. that the 2. of conflict
resolution has had in coming to 3. with conflicts between
social 4. . We explore the 5. between dispute
6. and conflict 7.

If you allowed your functioning ear to be active, you would have been
able to fill in the gaps. Now rewind th@D to the passge to mark this
exercise. Were you able to fill all the gaps correctly? Congratulations, if
you did. If you could not do so, more practice activities in this module
will assist you to utike your functioning ear well.

The next listening enabling skiyou need is CONCENTRATION.
Effective listening is difficult in the midst of interruption, when there is
lack of interest in the topic, noise and when a speaker speaks above your
head by using difficult words.

SELF-ASSESSMENT EXERCISE

Listen to the seaul passage on yo@D. Put down in any order what
made listening and understanding of the passage difficult for you.

You probably may havelisted some of the following as what made
listening and understanding of the passage difficult for you

The langage is complex and full of difficult words
Noise coming out of the environment you are in
The uninteresting nature of the topic

Difficulty in following the speaker

= =4 =4 =4

The point for you to note here is thabncentration is an important
component of effd@ore listening.

The third listening enabling skill isbility. Think along with the
speaker andnticipate what the speaker is about to say. You cannot
think along with the speaker if your mind goes astray. You cannot
anticipate the next thing, if yourtantion is not there. There are some
signals in listening that can facilitate anticipation. Some of these are put
in the box below
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The speaker s¥gwséantic
First of al | é Secondly

I n the pasté Nowée
Areas of st r e Argas bf@&veakness
The most i mpo Theéesst é

Indeed, ability to anticipate can assist you in good listening.

The fourth listening enabling skill ielationship. That is, your ability

to relate or connect what was said before with what the speaker is saying
now. Relationship comes into listening when expresssach asi als

said before, fion the one haril ficonsequently, fin other words, etc,

are said byhe speaker.

Lastly, ability to pay attention to significant sign posts sucfifiestlyo,
fisecondly, flastlyo, finowo, finexd, fiwhera, fiwhero, fiwhoo, and so

on, is an important listening enabling skill. These signs tell you the
important points that thepeaker is making.

SELF-ASSESSMENT EXERCISE

Listen to the third passage on your tape recorder and perform the
following activities. Fill in the gaps as you listen to the passage.

PoONPE

Passage faselfassessment exerciggo be recorded on@bD)
Passage 1.1

Our aim here is to ange thedifficulty the field of conflict resolution
has had in comingp terms with conflicts between sociallasses We
explore the distinction between disputesettlement and conflict
resolution

Passage 1.2To be recorded on a cassette)

The areas cared include generic theory and practice, concepts and
aspects of resolution procesmd the practice at different levels, the
relevance of theory to the practitioner, and applications of the various
contributions to Soutti\frica. Class, intercultural, golic policy,
environmental and international recession and possession all featured
prominently in the discussions.
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Passage 1.8To be recorded on@D)

Listen to what | have said before, relate it to what | am saying now and
anticipate what | am about say.

Write down what you predict | am going to say next.

1. You can hardly say you know something until you can do it. This
takes quite a bit of practice. Furthermore learning is an active
rather than 1

2. You must understand first fuge you can learn well. It means
therefore that if you are listening t lecture, the first thing you
should do is to strive for 2.

3. Many students think it is a waste of time to leave their books and
go to the field, swimming pool courts. This idsalutely
3. A good deal of mental fatigue is removed
through 4

4.0 CONCLUSION

Now that you have completed the study of this unit, | think you can start
to put into practice what you learnt in your day to day contatt wi
people and in your academic pursuits.

5.0 SUMMARY

In this unit, we studied who a listener is, why we must listen and the
listening enabling skills of listener. As indicated in the unit, you are the
listener. You listen day by day and moment by moim&he listening
enabling skills you need ar&unctioningeass, concentratiorand ability

to think along with the speaker and relate or connect ideas together.
Anticipation and important signposts facilitate effective listening.

6.0 TUTOR-MARKED ASSIG NMENT
Answer the following questions

I Who is a listener?

. Why do we have to listen?

Iii. List possible listening enabling skills that you know.

\Y2 Listen to three impdant talks on your radio offV. Briefly
outline the major points of the talks.
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UNIT 2 LISTENING AND COMPREHE NDING
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Relationship between Listening and Comprehending
3.2 ListeningComprehension
3.3 Factors Affecting Comprehension

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 Reference$urther Reading

1.0 INTRODUCTION

In the previous unjtwe consideredvho a listener is, why we have to
listen and listening enabling skills. Have you seen yourself as a listener?
| think you are now practising some of the enabling skills. In this unit,
you are going to study the relationship between listening and
comprehending. You probably are familiar with the term listening
comprehension. Indeed, listening is closely relate@¢omprehension.
Listening is useless if there is no comprehension.

Get raady to study the unit. You need pen, paper and a tape recorder for
the unit. The cassette in your study pack will also be used in the unit.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

1 show clearly the relationship between listgninand
comprehension

1 perform tasks on how to comprehend

1 state factors affecting comprehension.

3.0 MAIN CONTENT

3.1 Relationship between Listening and Comprehending

Do you know the relationship between listening and comprehension?
You listen to comprieend and you comprehend, while listening. This
section exposes you to the relationship between listening and
comprehension.
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As vyou listen, you must always be ready to comprehend.
Comprehension is at different levels during dréof listening. Some
speechks are to be comprehendediperficially, because the points are
not too important. Some need proper attention because what is to be
discussed is very important. Flexibility in the art of listening and
comprehension is therefore very important.

SELF-ASSESSMENT EXERCISE

Listen to passage 2.1 titl€cburseRequirementsasually and bring out
the major points.

Use the space below

The passagés about

Since you listened to the passage with minimal comprehension, you are
likely not going to pit down more than the major points of the passage.

May be you may be able to say that the passage is about what
participants will be able to do after the completion of the media course.

Nobody will expect you to say more than this in a casual listening
activity. Comprehension is bound to be minimal

SELF-ASSESSMENT EXERCISE
Now listen to passage 2.1 again with proper attention. Pay attention to
details. After the listening activity, fill in the gap below with the actual

words or expressions from thagsage.

Participants should be able to:

@ 1. and 2. a wide 3. of
4, 5. 6.

(b) Adopt a systematic 7 to the design of training
8. :

(c) Select appropriate 9. of 10. to achieve
specific 11. 12.

(d) Perform basic 13. 14. skills
15. for learning 16. recording and
17.
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(e) Design and produce 18. 19.
20.
0] Present 21. ffectively to 22.

After this exercise, do you think you are capable of intense listening and
comprehension ability? & can determine this by checking the progress
you have made in intense listening and comprehension activityein
structurebelow.

1. Set up

2. Operate

3. Variety

4. Instructional
5. Media

6. Equipment
7. Approach

8. Materials

9. Technologies
10. Instruction
11. Training

12. Objectives
13. Media

14. Production
15.  Scripting
16. Audio

17. Editing

18. Interactive
19. Learning

20. Packages
21. Instruction
22. Learner.

What did you score out of Zints?

1 If you scorel all, you are a very good intense listener

1 If you scorel three quarters, you are a good intense listener

1 If you scorel half, you are just fair

T Below half, try again.

In fact, comprehension is more than getting all the words or expressions
in a listening passage. You need more than words to comprehend. You
need the general knowledge of what you comprehEimel more familiar

you arewith the topic, the better the comprehension. This brings us to
the second part of our study: How can you comprehend what you
listened to?
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3.2 Listening-Comprehension

So far in this unit, we stressed the fact that listening is closely related to
comprehension. In this action, we are going to discuss how to

comprehend. In order to comprehend you should

1 listen attentively
1 follow the speaker
1

possesa wide range of vocabulary related to the subject being

discussed

1 recognisegeneral speech patteand major speech divisions such
as introduction, main body of speech, transitional clues,
change of ideas, shift of emphasis, summary;oncluding
remarks, etc.

1 put your experience of the world to bear on the topic

1 showinterest in the topic.

The char below indicates how to carry out all the comprehension steps

listed above

MPREHENSION STEPS
Listen attentively

Lt

N

HOW TO TAKE THE STEPS

e Show high concentration.

® Avoid noise and distractions.

® Be focused. do not let your mind wonder away.
e Fix your eye on the speaker.

fve Follow thg speaker

® Imagine what he is saying.
® Speak along with him.
® Be close to him in thought.

k. e Possess vocabulary

® Read widely on the topic before the lecture.
® Search the library.
® Bring to memory all words related to the topic.

® Know what introduction is given.

® Be conscious of the major speech divisions.

e Note transitional words such as now, then, later, on the
other hand, firstly, however, etc.

o Note shift of emphasis, change of ideas, etc.

@ Note when the speaker is summarizing all points: that
moment is important.

 Note the conclusion.

® Previous knowledge

lds

® Let’s practice all these steps

@ Think about what you know about the topic before.
o Think about what is going on at the moment related to the topic.
e Think about the horrible or pleasant experience about the topic.

Fig.2.1:Steps to ListeningComprehension
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SELF-ASSESSMENT EXERCISE

Listen tothe audio recording captioned passage 2.2 and perform the
comprehension tasks below. The tité the passage ifactorsfor
Choosinga Mate

(@@ The major points raised by the speaker are

1 2. 3. 4.
(b) iIs commonly valued in our society than
and
(c) Societal expectation is
(d) Discrepancy often occurs when

(e) What are the arguments for or against the following as raised in
the passage?
() Age and marriage

(i)  Male ego
(i)  Physical attraction

If you comprehend the passage, you would discover that the major
points raised as factors for choosagate are:

1. physicalattractiveness
physicalsize
ageand
health

If you pay particular attention to details the passage you would have
discovered that:

2. beauty in womenis commonly valued in our societgyorethan
intelligence or ability .

If you deeply comprehend the passage you would have
discovered that

3. societalexpectation is for thusband (for the male) to be taller
than thewife (or the woman).
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SELF-ASSESSMENT EXERCISE

Listen to the audio recording passage.2 again and give the meaning
of the following words as used in the passage

Tolerable
Shallow foundation
Criterion
Incompatibility
Trivial

Bruising
Discrepancy
Ego

: Flexibility

0. Contemplating
1. Affectionate

RPROO~NOO~WNE

Although knowledge of all the vocabulary items in a passage dogs not
necessarily suggest absolute comprehension of thespge, if you do

not know the meaning of all the words listed above, to comprehend the
passage may be difficult.

SELF-ASSESSMENT EXERCISE

Listen to the audiwecording of passage 2.2 again and list all transitional
words found. Some of them are listied you here:

In our lecture today...

Before ...

Almost ...

However ...

These words are signposts that direct you to the major points of the
passage.

SELF-ASSESSMENT EXERCISE

Finally, listen to the audioecording of passage 2.2 again and suigges
the experiences you had before the passage that assisted you in
comprehending it (the passage).

| do not know your prior knowledge of experiences regarding marriage
but as for me, my knowledge of beautiful women, short men, tall
women, old men marryg young women, and disease in a family

assisted me very much in comprehending the passage.
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Let's go to the last part of this unit and this is a factor that can affect
comprehension.

3.3 Factors Affecting Comprehension

This section is directly the oppite of how to comprehend. The
following can affectherate of comprehension.

Not being familiar with the topic

Lack of concentration

Lack of interest

Limited language and vocabulary of the subject matter
Inability to think deeply

= =4 =4 -4 -1

Passage 2.1
Course Requirements

On satisfactory completion of the course, participants should be able to:

1 set up and operate a wide variety of instructional media
equipment

1 adopta systematic approach to the design of training materials

1 selectappropriate technofpes of instruction to achieve specific

training objectives

1 perform basic media production skills, scripting for learning,
audiovideo recording and editing, graphic design, photography,
and computer literacy

1 preseninstruction effectively to learners.

4.0 CONCLUSION

Comprehension is central to all listening activities. As you listen to
lectures, seminars and tutorials in your study centre, make sure you
avoid barriers that can hinder comprehension. Remember, listening
without comprehension is usek You must always strivdor
comprehension whenever you listen.

5.0 SUMMARY
In this unit,you havebeen exposed to the following:

1 therelationship between listening and comprehension, and
1 howto comprehend during listening.
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6.0

We have also given yo some of the factors that hinder
comprehensianyou should put all these points into practice as
you study.

TUTOR-MARKED ASSIGNMENT

As you listen to the lecture, fill in the gaps with word or phrases from
the lecture. Insist on the act word oraée {0 be given to the students
to do).

Worksheet for the T.M.A
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A. What is (2) ?
@ An(3 Made (4)
By (5)
(b)  Marriage is(6)
between different (8)
(7)
(c) Marriage is made possible by (9 or
(10___

B. Common (11) in selecting
(12)
(13) (14)

(15)

(@) This factors is (16) because in our society
(17) is still commonly more
valued than
(18) or
(19)
(b) Mistake on this criteria is of little
(20)

Physical size

(@) Incompatibilityin size is considered (21)

And (22)

(b)  Marriage can be (23) not so much because

of (24) but (25)

(26) an(27)

(a) Age (29) usually occur

between 30) and (31

rarely between

(32) and (33)

(b) Where the couples are in (34) IS more

importantthan(35)

in their (36)




(c) Maturity in age has been proved to be (37)
(38) for (39)
(d) People marrying (40) have the (41)
(42) (43)
in our society due to lack of (44)
than (45)
(46)
V. (@) This factors is (47) or take for
(48)
(b)  Health presupposes proper (49)
and (50)
(c) Good health means (51) and
(52) marriage

(Passage 2.2) foexercises and T.M.A

Listen to the passage and fill in the gaps attached to your question paper
with words or phrases from the passage. Insist on the actual word or
phrases used in the passage.

Factors for choosing amate

Marriage is an impossible situation made tolerable by unselfishness.
Marriage takes two completely different individuals and gdathem in

a position to spend the rest of their lives together in the most intimate
relationship we can imagine.

Before marriage becomes a reality, there must be a previously developed
feeling of love or strong attractions to him or her. The following a
some of the most common characteristics one considers in selecting a
prospective mate.

Physicalattractiveness

Almost everybody agrees that this factor is overrated and that physical
appeal alone is a very shallow foundation for a marriage. Howewer,

our society beauty in women is still commonly more highly valued than
intelligence or creative ability; and more and more women are openly
acknowledging the importance of physical attractiveness in the men they
desire. There is little danger in makiagnistake on this criteria as long

as one holds it in proper perspective and is sure the person one marries
has a number of other important traits.
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Physicalsize

Matching for size is trivial consideration. Incompatibility based on
disproportions inphysical size can be considered negligible. The issue

of the woman being taller than the man is probably the most crucial one
having to do with physical size. This reflects a complex set of societal
expectations coupl ed wi tthe mal@ega b nor n
Endless numbers of marriages between short men and tall women are
successful because the people involved do not measure at his ‘inner
talents and qualities.

Age

There are two questions here. Are the parties individually too young to
be married (no one is ever too old or is the discrepancy in their ages so
great that it suggests difficulties?). Age discrepancies most frequently
involve an older woman and younger man. Difficulties in adjusting to
this factor arise when people concentratly @m chronological years. It
matters not how young or how old a person is but where they are in the
life cycle. Age is a biological process, but the life cycle stages are
determined by one's occupation, level maturity, family life experience,
degree of #xibility, and most importantly on one's attitude towards life.

Some 65year-old men and women are younger in their outlooks on life
than some 20 year olds; and so 19 year olds contemplating marriage are
more mature than their 4tear old parents. Aracial issue for those

with an age discrepancy contemplating marriage to one another is one of
having children. Based on the reports of Bernice L. Neugarten, children
may prove to be less a problem than originally thought, since as the
male matures with &g he becomes less aggressive and achievement
oriented and more affectionate gentle, sentimental, and capable of
expressing love and warmth. These are important qualifications
parenthood.

People marrying young have the highest divorce rate in our so¥iety

this is due more to lack maturity and responsibility than chronological
years. The 'danger signal is the young person marrying prove his or her
maturity. It must be remembered that all age considerations are highly
individualistic; each case is diffent.

Health

Good health is a factor overlooked in considering a marriage partner
because most of us take health for granted. Here we include emotional
well-being as well as physical aspects of health. A concern for go health
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is a reasonable thing teuse health is wealth. Healthy partners ensure
happy and longasting marriage.

(Passage to be recorded)
Passage 2.1
Course Requirements

On Satisfactory completion of the course, participants should be able to:

1 set up and operate a wide varietygf instructional media
equipment

| adopta systematic approach to the design of training materials

1 selectappropriate technologies of instruction to achieve specific

training objectives

1 perform basic media production skills scripting for learning,
audiovideo recording and editing, graphic design, photography,
computer literacy

1 designand produce interactive learning package, and

| preseninstruction effectively to learners.
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UNIT 3 LISTENING -COMPREHENSION AND NOTE
TAKING
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1.0 INTRODUCTION

In unit 2, wepracticed,extensively how to listen for compremsion

Can you still remember what we said about listening
comprehension? Listening and comprehension are related.
You listen to comprehend. Comprehension is at different
levels superficial and deep comprehension. Flexibility in
listening activities is inportant. The concentration you give

. to any listening activity depends on the importance of what
is listened to.

In this unit, you will study listening comprehension for ntatking. All
throughout life, you will face situations where you have to listen t
lectures, may be delivered by a distinguished special guest or lectures
presented in audio recordings, video or on the television. Occasionally,
in this your course, lectures may be delivered at the stadters The
attempt in this unit is to preparey for listening, comprehending and
taking down notes during lectures.

Get your tape recorder ready. Rewind your cassette to the section titled
listening for notetaking. If you visit your study centre, you may have a

video recording of some of the leots used as practice exercises in this
unit. Watch it.

2.0 OBJECTIVES
At the endof thisunit, you should be able to:

1 define note taking
1 distinguish between note taking and notaking
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1 state, in clear terms, how to take notes
1 apply note taking techques to taking notes from lectures
1 state the dos and don'ts of note taking activity.

3.0 MAIN CONTENT
3.1 Note-Taking and Note-Making

Some peopleannotdistinguishbetween notgéaking and notenaking.

The two terms, to such people, can be useerohangeably. In this
unit, we distinguish between netgking and notenaking. We take
notetaking to mean taking notes from lectures or speeches. We,
however, see notmaking as an activity done during study time. You
make notes from your textbooksyjmal articles or study texts.

The ability to take good notes while listening to an important talk or
lecture is a skill that you will find useful in your studies and generally in
life. You should always take notes while listening to a speech, talk or a
lecture, no matter the medium of delivery. That is, if you listen to a
lecture on a video or GIROM, you should be able to take notes. You
should also take notes in discussion groups, seminars and tutorials.

SELF-ASSESSMENT EXERCISE

Going by the distiation made between netaking andnote-making in

this unit, tick ) situations when you will take notes and put (x) in
situations where you will make notes. Do this for the situations listed
below.

When reading a book in the library

When onsulting an encyclopedia

When reading a recent journal

When in a distinguished annual lecture

When listening to a documentary

When you are in the reference section of a library
When listening to a budgetdmdcast

When consulting yellow pages

When in a crucial meeting

0.  When consulting anpenuniversity directory

RPOO~NOUAWNE
T D D D D D Dy D

| dond think you will find this exercise difficult. The answers are
straightforward. Any situation thatiggests readingn all the situations
listed above requiresnotemaking. Thus, when reading a book in the
library, consulting an encyclopedia, recent journal, when in the
reference section of the library, when consulting yellow pages and an
openuniversty directory, you should make notes (put x in the boxes).
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They are situations when notes are made. All other situations which
entail listening should have a tick/(). They are situations when notes
are taken.

Let's go to thenextsection of our study. @ayouguesshe next section?
Check the table of content if you cannot. The next section of this unit is
on howto take notesrom lectures Let's study it.

3.2 How to Take Notes from Lectures

This section gives you training on how you can take niotes lectures,
seminars, and tutorials from speeches. The rules are simple and
straightforward. You should not forget them.

1. Listen carefully to the lecture- paying attentionis very
important innotetaking. Some students start to
write as soon ashé speaker starts speaking
without taking pan to listen attentively to what the
speaker is saying.

2. Understanding understandvhat the speaker is
saying beforeattempting to take notgtake notes
when you understand the paint

3. Putdown the sumng of the main points of the lecture. r8e
students start writing even before the points are made. Thus, they
end up writing irrelevancies. Most of the things students study, as
notes today are irrelevancies because proper notes are not taken.
Write points Do rot write full sentences in notiaking.

4, Use abbreviations where necessary and possibl€his saves
time. Common not¢aking abbreviations are listed in the box
below.

i.e = that is Vv = verb

b/4 = before Prep =

preposition/preparation

ilc = in charge Pro = pronoun/pronounce,

etc = and so on syn = synonyms

viz = namely idm = idom

sb = somebody sgm = symbol, symbiotic

sth = something fig = figure

abr = abbreviations BrE = British English

b/c = because/became Nig = Nigeria/Nigerian
Afr = African/Africa
Conj = conjunction

Fig. 3.1: Common Not& aking Abbreviations
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These are just &W. You can, on your own, find out many more.
Do you know what? You ceeven create your own abbreviations.
The only thing is that you should not filb your notes with too
many abbreviations that will make the notes incomprehensible.
Abbreviations savdrhe during note taking. You need them more
when the speaker is fast.

5. Use symbols where necessary or importanthere are many
symbols that you can use. Science and technology students use
more symbols than the humanities students. Be familiar with the
symbols in your field. Some of the symbols you can use in note
taking are presented in the next box.

= equals & =and

#  does not equal # example on telephones/addresses
‘= approximately equal to

> more ... omission from extract/sentences
< less than I ditto/same as above

~.  therefore
'-+ because @ at

v" Correct/tick

X incorrect % percentage

*  Important point/asterisk & Naira

= paragraph @information

” ~ boundaries ‘ Male

Fig. 3.2: Symbols for Notd aking

Again, there are many symbols that can be used duringtakitey.
Only a few is given here. Of course, you calso form your own
symbols. Noteaking activities during lectures are fast when symbols
are used.

Leave plenty of space between different headings aneheathings
when taking notes. The spaces are to be used for writing additional
information or factghat you may discover after the lectures or during
your own private study. Also leave wide margins for later comments and
related references. Emphsesikey words, phrases, sentences and ideas
by use of capitatation, underlining, colouring, asterisks,.etc

Neatnessthe neater your noteshd more attractive and thenore you
would like to read them. Good handwriting, systematic osgdion,
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consistent use of headings and-f@adings, all add to what can make
your notes attractive, pleasant to read easly to learn.

Let's put into practice all thgbu have learnt so far. Get ready.
SELF-ASSESSMENT EXERCISE

Listen to the audiwecording of passage 3.fitled Typhoid: A Deadly
Disease As you listen tathe lecture, use the format designed here to
take down notes from the lecture. The structure of the format forces you
to take down only the important points. As you listen, fill in the blanks.
At the end of the exercise, a comprehensive note on the lecture will
emerge. You can now start the exercRemember, you are to listen to
the lecture only once.

1

2.
(@) Typhoid fever caused by 3.
contracted through 4. contaminated
with 5.
(b) Patients or carriers 6. the
7. in 8.
or 9.
(c) Flies on 10.
and on food and water 11. it and
endangeringthe 12.
of anyone who eats thHeod.
(d) Typhoid is contracted through eating
13. and
14.

(e) In rural areas and some cities, people are exposed to
typhoid infection through 15.

e.g. not 16.

orl7.

before eating and not
washing 18.
after 19.

) Urban centres, typhoid fever does not assume
20. because 21. treat
22.

i. Writing for Typhoid Suspects
(9) Sees. their 24.
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Properly disposed of and be 25.

Prevention
Typhoid prevented through 26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

Symptoms and Treatment

(@) Symptoms manifésabout 37. after

38.

(b)  Typhoid fever associated with 39.

40. 41.

42, 43.

44, , etc
Vaccination against typhoid fever 45. but
its effectiveness only about 46. protection
cover lasts for 47. and

48. vaccine49. not
readily 50.

and not in the 51. for prevention of
typhoid.

| think, by now, you must have gone through the lecture and filled the

gaps above. Let'sstuss the answers tloe exercise.

The first thing in notdaking from lecture is to be able to identify
heading and subeadings. Indeed, the centre (or main) heading and sub
headings of the lecture are outlined below
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Typhoid: A Deadly Disease
(Centre heading)

I Causes  (subheadingl)

Il Prevention (sub-heading II)

III Symptom and Treatment
(sub-heading I1I)

Fig. 3.3: Schema for Identifyig Topical Headings/suHeadings

This is a very simple headingubb-heading format for good neteking.
Of course, it is possible in a more technical and complex-taéieg
activity to have susub heading under a siieading as shown in the
next box.

1.1 Symptoms and Treatment
1.1.1. Symptoms
1.1.2. Treatment
Note:
If you captalize all the letters of heading or sub-heading,
do not underline it.

Fig. 3.4: Schema for Identifying StilHeadings

Note that the major points under each-seladingwere not written in
complete sentences but in summary form. Liglf'sn the gaps of the
lecture on® T y p hAoDealty Diseaséd . &heakstlse notes yo
took inthe earlierexercisewith the one presented below

Rewind yourCD to the lecture as you creskeck your notes with mine.

1. Typhoid: ADeadlyDisease
2. Causes

Typhoid fever caused by 3. typhoid bacterial contracted through 4. Food
or waker contaminated with 5. faeces or urine.

a. Patients or carriers 6. Pass the 7. Organism in 8. Urine or 9.
Stool.
b. Flies on 10. typhoubearing faeces or urine and on food and

water 11. contaminate it endangering the 12. health of anyone
who eats the food.

C. Typhoid contracted through eating 13. unwashed mangoes and
14. roadside food.
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(@)
(b)

(€)

3.2

In rural area and some cities, people exposed to typhoid infection
through 15. not observing simple hygiene rules e.g. 16. not
washing hands or 17. fruits before eating antl Xt washing
hands after 19. visiting 20. the toilet or latrine.

Urban centres, typhoid fever does not assume 20. epidemic
proportions because 21. water corporations treat 22. water.

Warning in Typhoid Suspects

(@) See 23. doctor their 24. sto@nd urine be properly
disposed of and be 26. adequately treated.

Prevention

Food should not be contaminated

Water be purified

Faeces and uringroperly disposed of

Hands and fruits be washed

Hands washed after toilet

Foodfrom flies

Cook foal properly

Suspected unclean watee boiled or treated with chlorine/iodine
Food eaten steaming hot

Town/city water tanks propky covered and washed

Rural area wells and other sources of water be properly protected
from contamination

Symptoms and Treatment

Symptoms manifest about 37. two weeks after 38. contracted
with the bacteria

Typhoid fever associated with 39. fever 40. headache 41. general
malaise/weakness 42. diarrhea 43 constipation 44. abdominal
pain, etc.

Vaccinationagainst typhoid fever 45. exists but its effectiveness
only about 46. 70% protection cover lasts for 47. three years and
51. partial, vaccine 49. expensive not readily 50. availabte an
not in the 51. priority for prevention of typhoid.

Dos and Dorts of Note-Taking

What can you deduce regardiagnsd andddon't® of notetaking from
lectures as revealed in the example worked for you in this unit? Jot
down points and compare your points with mine
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1 Irrelevances were removed from the notegg. the extractdlf
the typhoid bacteria are in sufficient dose, one could contract the
disease. The bacteria gsinto the blood stream and multiply
there and may go on to any part of the body and afféatlitich
was the preamble to the component ok tkecture titled
0 Sy mp and fireatmedwhich was found to be irrelevant to
symptoms and treatment of typhoid fever. That's why it is not
included in our notes. Thusne of the most important "dos" of
notetaking is always remove irrelevances. Do notrite
everything the lecturer says.

1 Abbreviations were used Abbreviations such astc (and so
on) e.g. (for example) and symbols such as "/* (for eitber
were used, although sparingly in the lecture.

Check the box!

not observing simple hygiene rules e.g. not washing hat
or fruits before eating

diarrhoea or constipation, abdominal pain, etc.
chlorine/iodine, general

malaise/weakness

= =4 =4 a2

Use abbreviations dung notetaking.

1 Heading and subheadings of the notes were consistenthe
heading is centraded, underlinedh bold lettersbecause not all
the letters are capitaid. If all letters are capitakd, do not
underline.

T The notes were not written in till sentences You should write
points and not full sentences in note taking. See the illustration in
the box that follows:

These are not written in full sentences

a. typhoid fever caused by typhoid bacteria

b. patients or carriers pass the organism in urine or stool

c. flies on typhoid bearing faeces or urine and so food
water contaminate it

d. typhoid contracted through eating unwashed mangoes
road side food.

1 You should write points in notes.Do not write long sentences.
The shorter your points, the more concise your naigdeware!
Do not be too brief in your notesichthat your meaning becomes
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unclear to you yourself. Put down enough that will enable you to
remember the major points

Do not write notes on loose sheets which are improperly kept. Write
notes in exercisedmks or on sheets that are well filed.

SELF-ASSESSMENT EXERCISE
Rewind theCD. Play back the passage 3.1 entittégphoid: A Deadly
Diseas@ Use abbreviation to shorten the notes that you have formed.

Use symbols to represent some of the points ncepts.

If this exercise is done very well, you will be able to shorten the notes
by one third. For example you will be able to use abbreviations such as:

i / ar orfand thru for through as in

typhoid contracted thru food/water contaminate with faeces/urin
= for equals to as in;

rural areas = high typhoid gl@mic proportion than urban centres
- to indicate one idea flowing into the other as in

Typhoid suspects = see doctor stool and urine properly kept

- be adequately treated

4.0 CONCLUSION
Notetaking activity is very important to all students. It is needéenv
listening to lectures, seminars tutorial, and important speeches: Note

taking brings to memory what has been learnt or heard. You must
always take notes while listening to an important talk.

5.0 SUMMARY

This unithasmade it clear to yothat

1 note-taking means taking notes from lectures, talks or speeches

1 notemaking is reserved for making notes from your textbooks,
journal articles or study texts

1 before you take notes, you should listen attentively and
understand what the speaker is saying

1 when taking notes, you should put down the major points, use

abbreviations and symbols where necessary, leaveghspace
between different headings, emphasise the key words, etc.
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6.0
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TUTOR-MARKED ASSIGNMENT
Passage 3.1: Typhoid: A Deadly Disease

Today'slecture is on a very important, issue captiode€ealth is
Wealthh It dwells on a deadly disease callgghhoid. Nobody
prays for this disease. As you listen to the lecture use the form in
exercise 3.1, unit 3, to take down notes. You are allowwdisten

to the lecture only once.

Causes

Typhoid fever is caused by typhoid bacteria. The disease is
contracted through food or water contaminated with faeces or
urine. Patients and carriers of typhoid (the latter may not suffer
from the disease)pass the organism in urine or stool. If such
stool or urine get in contact with food or drinking water then,
whoever takes such food or water can get typhoid.

Flies which settle on typhcibearing faeces or urine and then
settle on food and water contamte it, endangering the health

of anyone who eats the food. One could get typhoid by eating
unwashed mangoes that had fallen on the ground where someone
had passed stool around with a hilgacteriacount of typhoid.

Roadside food sellers are big offerglen transmitting typhoid. A

lot of them do not practise much hygiene. They nsayhe toilet
without washing their hands properly afterwards, and may
contaminate the food or water they sell to their customers. This
applies to any commercial food selliptace.

In rural areas and even somarban centerswhere water is
insufficient in quantity anavherethe water is not safe, the people
are exposed a lot more to typhoid infection. Adequate and safe
water is therefore one of the bedrocks of preventitygphoid. In
such situations where water is a scarce commodity, people hardly
observe simple hygiene rules like washing hands or fruits before
eating, and washing hands after visiting the toilet or latrine. This
group of people increasehances of contrairtg infection.

In some homes there is also, the problem of lack of proper toilet
and sanitary facilities, and people just go to the backyard when
they feel likeGasing themselves, or throw rubbish or garbage
anywhere, encouraginthe breeding of germsvhich can be a
source of contamination. Even where there are toilets like the pit
latrines, if they are not properly made, used and covered, flies



can fly in and out of the latrines and deposit faeces carrying
bacteria on uncovered food or drink.

As faras epidemics are concerned, it is not usual for typhoid to
assume epidemic proportions in the urban centres, because most
water corporations treat water. A person suspected to have
malaria fever, who does not respond to treatment for malaria,
has typhoid dver unless proved otherwise. A typhoid victim's
stool and urine should be properly disposed of so as to avoid
transmitting the disease to others. They must also ensure that
they are adequately treated. Infection may confer only temporary
and partial protetion against further infection.

Prevention

The best preventive measure against typhoid Iis preventing
contamination. Typhoid is grouped among diseases that are transmitted
by the faecapral route, i.e. from faeces to the mouth. The main thrust of
preventing typhoid would therefore be centredn preventing
contamination of food and water and having a good standard of
personal hygiene. Once you can prevent contamination, then your
chances of getting typhoid are very slim indeed.

All faeces and urine slid be properly disposed of, and you should
observe simple rules of personal and food hygiene. Hands and fruits
should be washed before eating, and after visiting the toilet. Fruits such
as mangoes, which are eaten raw, must be properly washed. Foods
shoul be protected from flies. All excreta and garbage must be properly
and safely disposed off. Foods that could be cooked should be cooked
properly, and drinking water, whose source is suspect, must be boiled
for 10 minutesor chemically treated with chlame or iodine. Freezing
does not kill the typhoid bacteria. In suspect circumstances, food should
be steaming hot to be on the safe side.

In the towns and cities where people use tanks for storing water, these
tanks must be properly covered and periodicahake sure that the
likelihood of the water carrying typhoid is zero. Broken pipes though
may lead to contamination if in close proximity to sources of
contamination.

Typhoid epidemics from water are more likely to occur in the rural
areas where pip&orne water is not readily available. Wells and other

sources of water that are not properly protected could become
contaminatedln the rainy season, for example, faeces that may litter
around the vicinity of water supply could get washed into these source
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of water supply and contaminate thei®@ince water is used quite
regularly and on a wide scale, there can be danger of an epidemic.
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A carrier oftyphoid,who is working in a commercial food centre,
can also be a source of infection and epidemic if mples of
personal hygiene are broken. Carriers are not expected to gain
employment in such places.

Symptoms and Treatment

If the typhoid bacteria are in sufficient dose, one could contract
the disease. The bacteria go into the blood stream and tyultip
there and may go on to any part of the body and affect it.

However, the bacteria lva a liking for lymphoid tissues of the
intestine.Theywill then weaken tile area and lead to a hole in the
intestine, leading to a very critical and serious statelezhl
peritonitis, which is a general spread of fetiite matter in the
abdomen. The patient's chance of survival is then very slim. The
symptoms of typhojdisually, begin to manifest about two weeks
after contact with the bacteria.

Typhoid fever is uslig associated with high fever, headache,
general malaise and weakness and diarrhoea or constipation,
abdominal pains and a bit of dry cough.

Although there exists vaccine for typhoid fever, its effectiveness
is only about 70%. The protection covestiafor only three years
and is partial. The vaccine is expensive and is not readily
available. Since one could get tile vaccine and still contract
typhoid fever, the typhoid vaccine is not in the priority for tile
prevention of typhoid. Therefore, the mareapon for preventing
typhoid is simple hygiene. This in turn is related to good and
adequate water supply and provision of good sanitationtter
people

As you listen to the lecture @womputerson theaudio recording
use the format to take dm notes on the lecturés you listen to
this lecturefill in the gaps in your worksheet. At the end of the
lecture the major points of the lecture should emerge.

Computers

1. There are (@) computer in the world
2. Computer is forlf)




3. Computers can (c) at
greater speed.

4, Computers (d) many
aspects of life.

5. (e) speed up the change
because iff)

6. Computers are being used in (g) for
(h) and are also
being wused to (i) from
standing orders.

7. Computer ca be used in (j) transfer
and more in (k) for keeping
(1) records and delicate taste of
(m) going for (n)

and b assist in (0)

Computers

There are at presentover one quarter of a million computers in
the world. Basically, a computer is a device for storing and
processing information, or dataas it is called. People have
found ways of doing these things for thousands of years of
course butcomputers can process highly complex information at
great speedAs a result of this they are transforming many
aspects of our lives. The development of microprocessors you
heard about their manufacture earlibas speeded up this
change even more. Microprocessors make it possible for
computers to work much faster and to bedmenuch smaller.

Sq any particular computer can also be made more complex
without taking up too much room. Computers are now being used
in an enormous number of areas. We will look at a few of these.
Computers are widely used ithe banking industry for the
processingf cheques. The code numbers on cheques are printed
in magnetic ink which can be read by a computer. When you pay
in a chequeit is sent to a central clearing house where all the
cheques are sorted according to the banks they belong to.

Cheques for a particular bank are then sent back to it, where they
are processed by another computer and the two accounts
involved are debited and credited according to the amounttihe
cheque.Computers are also being used to process withdrawals
and the payment of standing orders. Another development is
known as the Electronic Funds Transfer. This system makes it
possible to transfer money directly from one account to another
via a computer. It is controlled by a computer in Belgium. If it is
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accepted bybanks generally, this computer will become the
centre of a highly efficient worldide network.

Computers are being used more and more in medicine too. The
commonest use is for keepitiige records ofpatiens. There may

be access to these at several pohwards, offices, laboratories
and even operating theatres. Computers are also used in the
delicate task of looking after patients in intensive care units and
in monitoring those undergoing surgery. One of the latest
developments is to use computers twisigliagnosis. A computer

is programmed with information about a disease, using the
accumulated knowledge of many specialists and textbooks.

A doctor examining a patient may then be guided by the
information given by the computer in what to look for ardch
questions to ask the patient. The information he gathers is fed
into the computer. It may suggest further questibe$ore finally
providing a diagnosis. This kind of procedure causes some
people anxiety. They feel it increases the gap in the pafso
relationship between doctor and patient. On the other hand, it
makes widely available knowledge and expertise which before
belonged to only a small humber of specialists, or which had to
be found with difficulty in published material.

Source: Alex Akins and lan Mckean, Edward Arnol{1988)
Text to Note.

7.0 REFERENCES/FURTHER READING
Adkins, A. & Mckean, J. (1983)l'ext to NotelL.ondon: Edward Arnold.
Anderson, A& Lynch, T. (1988).Listening.Oxford: University Press.

James, K. Jordan, RR. & Matthews, A.J. (1988).Listening
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UNIT 4 LISTENING -COMPREHENSION AND
INFORMATION RETRIEVAL: GENERAL
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1.0 INTRODUCTION

In the previous unit, you learnt about an important skill. Can you
remember this skill? It is the skill of netaking from lectures, seminars,
speeches oralks. Notetaking is a skill that you must use all the time.
This unit moves you to another aspect of listeraogprehension. This

is listening comprehension for information retrieval. The word retrieval
is formed from the wordretrieved which meansd receive. One of the
primary aims of academic pursuits is to receive information.

Indeedtoday, a lot of information is stored in what we call mutiedia
system (radio, television, video, internet, computer, ,etbgt it will
amount to ignorance forany student like you not to tap them.
Information highways across the world are congested. Only the wise like
you can retrieve them. This is why this unit and the next one are
important to you.

Get ready to study the unit. Have with you a pen, papeordec, the

prerecorded CD in your study pack and other resource materials
needed. | wish you success as you go through the unit.

2.0 OBJECTIVES
At the end of this unityou should be able to:
1 state the types of information to retrieve through listgn

comprehension
1 retrieve the information through listeniogmprehension.
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3.0 MAIN CONTENT

3.1 Types of Information to be Retrieved: Instructions,
Directions and Facts

Academic life is full of different kinds of information. You spend most
of your time acquiring these information types from respective social
life and academic fields. Basically, you can break the wadd
information into different segments. Only the three general ones will be
discussed in this sectiptheseare instructions, diretions and facts

(@) Instructions are given in form of commands, steps, procedures
and process.

SELF-ASSESSMENT EXERCISE

Insert yourCD into the player and moveto passage 4.1 titledafety
Precaution8and perform the activities below.

Fill the blanks with the correct safety precautions suggested in the
passage.

1 To prevent fire and electrical shock
in an excessive

1 Do not at the

back of the TV

set; this can cause fire or other serious problems.

Leave for good ventilation

Do not such

as a bookshelf or builh case.

1 Never as
there is high voltage inside the TV set.

| Do not
the television equipment may fall, causing serious injury to a
child or an adult and serious damage to the equipment.

1 Use only with a cart or
sold with the television equipment.

1 Out of direct sunlight and away from heat as high temperature
can damage the cabinet
Never or
the TV set, this can cause fire, electrical shock or electrical
failure.

T Do not on the TV set, as
liquid spilt on the TV set can cause serious problems.

= =4
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i Unplug

immediate the TV set begins to make unusual noises
or give off smoke.

In the exerciseabove, you will notice that all the precautions are given
in form of instructions.On the CD, moveto the beginning of the
passage and crosbkeck your answers with the ones in the box.
Instructions in the safety precautions inclulde following.

INSTRUCTIONS!

Do not use wrong connections

Do not cover the ventilation hae

Leave an adequate open space behind the TV set

Do not place this set in confined spaces

Never remove the back of the cabinet

Do not place this television equipment on an unstable cart, §
or table, etc.

=A =4 =4 =4 -8 -9

(Complete the rest using clues from playing back the cassette)

When you hear sentences beginning with verbs such as do, do not, leave,
position, use, etcknow hat useful information in form of instructions
is about to be given.

(b) Directions are also given in form of steps to be taken.
SELF-ASSESSMENT EXERCISE

Listen to the preecorded passage 4.@tled The Small Town. Fill in

the blanks as you listen the passage.

The small town is a home to about 5,000 inhabitantsnlyaif the
Kikuyu tribe. Situated about Nairobi, it is bounded by hills
in surrounded bylake in and
fertile green land

Rewind the cassette and crasseck answers as presed in this box.
The box is used to illustrate so form of directions. There are many
others.

1 40 kilometers North of the capital cityoBnded by hill in the
West

by lake in the East

fertile Greenland by the South

= =
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Directions are vital information. They place you in proper perspectives
regarding:

location
situation
time
place

=A =4 =4 4

You need directions in order to ration effectively in real life.
Directions are also important in academic life. Wrong directions may
make a doctor kill his patient, an engineer construct a collapsed bridge
and a teacher to mislead a child for life.

(c) Facts theseare regarded asue information, although there can
be wrong facts. Facts are also real events, not fable or untrue
story. You can take facts to mean a piece of information that is
known to be true or real. It also emplsasi something that is
true. It is the basic detaor impression of a situation or issue.
Indeed, facts connote situations or events that really happen.
Since academic and social life work on facts, truth, accepted
norms, and inventions, listenkapmprehension regards facts as a
primary source of inforiaion.

The most difficult task in listenirngomprehension is to be able to
distinguish facts from fables, facts from opinions, true from untrue facts.
Your views may differ from mine in what we regard as facts (true) and
fables (untrue) and what we redaas facts and one's opinions which
may not be the opinions of others.

SELF-ASSESSMENT EXERCISE

In this exercise, you will listen to the views of people regarding different
issues of concern of Africans. Listen to the series of passages titled
Passagel.3- ¢~act and FablésAs you listen, isolate what you think are
facts (true) from what you think are fables (or untrue factd$o
classify some of the issues into opinions. Use the chart below
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D D D D
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-
-
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D D D~
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D D Dy D

-
-
-

D D D B~

M D D "
D D D W

D D D
D D D D
M~ D~ D D
D D D D
M~ D D D~

-
-
-

(O NNONNONIEEN

D DN D "
M D Oy W

D D D
D D D D
D D D D
D D D D
D O D D

-
-
-

Dy D D B

D D D "
M D Dy W

D D D
D D D D
D D D D
D D D D
D D D D

Is your classification of the passage8A-G the same as mind2t us
crosscheck usingthe disourse below.
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My facts may be your fables

Rewind theCD to passages 4.2-G. Cross check your classification
with mine. Of course do not be surprised if your facts are my fables or
opinions. The way we view life may be differgbiut, on the whole,
certain facts remaifacts regardless of the age of the individual and field
of specialgation. That's probably why science and technology are more
of facts than opinions.

For passages 4.3 A, | regard the first statement as factisfhat

that formal education is the bedrock for development of every
nation.

| regard, however, the saumb statement as an opinion of the speaker
which may be true or untrue. Theo r @lmos$b saves the statement
from overgeneralsation, which may turn the entire statement do
untrueoneor animpression.

Almost every class of people in Ghana desires to see childrg
reach the highest rungs of education kdder.

The third statement | regard astrue. Theovergeneralsation makes it
untrue.

Unfortunately, the cost of education in Ghana has become g
expensive that only the rich are able to send their children tg
school.

| think some children of the poor still manage to go to school in Ghana.

In passage 4.3B, | regard the first statement as a matter of opinion. That
IS:

€ that we, Sout hreadyto jdhd anme row.

| think some of the Sudanese may want to join th®m | also think
that the last statement jgartially, a fact angdpartially, an opinion.

€ the struggle continues and victory is cert@rfact) (an opinion)
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The first statement of passage 4.3D to me is an opinion:

€ media has given a blanket coverage to war involving the Wes
Allies and one of the poorest countries here on earth

We may go on and on anaiyg all of the statements, but what we are
trying to emphase hereis that as you listeryou should be capable of
isolatingfacts from fables facts from opinions, etc

3.2 Listening for General Impression

There are types of listeningpmprehension that are not restricted to
instruction, directions or facts. They disteningcomprehension that
demand getting the overall or general impression of what the speaker
says. Thus, in such a listening activity, you link all details to the topic
and form your own overall impression. This kind of listening is
important in lie. It makes you capable of forming your own impression
and not a listener who merdiyitatescopies or agrees uncritically with
whatever is said, no matter the rubbish. Look here! | want to make you
such a listener.

Let's practice this kind of listergncomprehension activity:
SELF-ASSESSMENT EXERCISE

Listen to the nexpassage (passage 4@t your audierecording. The

passage is titledReady for the Next Shift?Many issues are raised
regarding shifting cultivation (calledlashand burn) in this passage.

After taking down notes on the passadetms your own overall

impressiorregarding:

efficiency or otherwise
disruptive effects
adoption or rejection
manyfaces

PoONPE

On this mode of agriculturedo not merely copy out the views the
speaker. Bring out your own impression based on the facts from the
passage. Continue with the rest of the discussion in this unit after you
have completed exercise 4.4. Do not study the discussion section until
you have attempted this exercise.

Now that you have completed exercise, 4ef's discuss the passage and
come out with our own impression. Compare your own impression with
the ones we come up with in the box.
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Ready for the Next Shift: General Impression

Note from the lecture

Over Impression

Take

as you listen tc
the passage

Form

impression from
points raised

down note

v

your

The shifting agriculture

1
1
1

Limiting their shifts

|l

Low yielding but Stable

T
T

Fed many, continues t
feed many: 300 mill
Many faces

Farming sustainable i
low densities

Soil depletion: speed
population

Agriculture moderrsed
their model not

Shifting denounced as
irrational/destructive

Research owdput: 15
mill ha. of forest
disappear, 17% O
shifting cultivations
clear primary foresti
less brought treeleg
land

Refarestation = civil
war, drought market

govt. policies, etc.

Remote areas:
Decisions result in low
yield, but stable, sus
Food

Urban soll
two extremes$
Some shiftpartially-
return later

In forest which sustain
the pop shifts Agr.
Positive

Where it canno]
maintain Popagro
forestry an alternative

depletion

Its Efficiency- depend®n
location, type of shift

Destructive- marginal
EFFECT in many areas
govt. policies, war mor¢
destructive than shifting
Agriculture

Adoption or Rejection
Not conclusiva not black
and white

Many Faces
This is true: The faces arj
areas of low high

densities, remote or urba
full of partial shifts, etc.

To gain general impression in listening activities, you should:

)l
1
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listenand understand the kece very well
takedown notes on the major points raised in the lecture



1 usethe major points of the notes to form your own impression
and
1 presentyour general impressions in clear terms.

Going through these steps, the following general impressicardeg
shifting agriculture emerged from the lecture in exercise 4.4.

(a) Efficiency of shifting cultivation depends on the type of shift and
the location where the shift is taking place i.e. whether low
population or high population density areas.

(b) One canngt uncritically, say that shifting cultivation is
destructive. There are other measures that lead to greater
deforestation than shifting cultivation.

(c) The adoption or rejection of shifting cultivation is not conclusive:
it is not a black ad white distinction type of affair.

(d) Indeed many environmental variables such as low/high density,
remote/urban, and types of shift: wholesale, partial orgioi,
make shifting cultivation to have many faces.

Are your answers to exercise 4.4ngar to mine? If they are, | can
rightly say you are capable of forming general impressions from
listening. More practice activities in the subsequent units will make you
better in this listening skKill.

4.0 CONCLUSION

This unit sees listeningpmprénension as a tool for gathering general
information. You need this skill for progress in all academic pursuits.

5.0 SUMMARY
This unithas taightyou the following:

howto retrieve information through listenirgpmprehension

the types of informatiorthat you can retrieve through listening
comprehension; these include instructions, directions and facts

1 the way you can form general impression from various sets of
information at your disposal.

T
T

The next unit will expose you to other typedrdbrmation that you may
be called upon to retrieve in your academic area
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Listen to the audiwecording of the passage titléebllution: Everything
Must Go S 0 me w hldse theGpassage to complete the table attached to
your study text. You may want to take dowates as you listen to the
passage and use your notes to complete the table.

Passage 4.1 (To be recorded)

Safety precautions listento these precautions and fill in the blanks in
your study text.

1.

2.

10.
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To prevent fire and electrical shock do not useng connections

of wires or use the TV in an excessive manner.

Do not cover the ventilation holes at the back of the TV set; this
can cause fire or other serious problems.

Leave an adequate open space behind the TV set for good
ventilation.

Do not place this TV set in confined spaces such as a bookshelf
or built in case.

Never remove the back of the cabinet as there is high voltage
inside the TV set.

Do not place the TV set on an unstable cart, stand or table. The
television equiprant may fall, causing serious injury to a child or
an adult and serious damage to the equipment. Use only a cart or
solid cabinet or the television table sold with the television
equipment.

Position the TV set out of direct sunlight and away from lasat
high temperature can damage the cabinet.

Never expose the wires or the tube of the Sé¢. this can cause
fire, electrical shock or electrical failure.

Do not pour water on the TV set, as liquid split on the TV set can
cause serious problems.

Unplug the main current leading to the TV set immediately the
TV set begins to make unusual noises or gives off smoke.



Passage 4.2

The small town is home to about 5000 inhabitants, mainly of the Kikuyu
tribe; situated about 40 kilometers northtbie capital city, Nairobi. It is
bounded by hills in the West, surrounded by lake in the East and fertile
greenland by the South.

Passage 4.3

Facts, Fables and Opinions
A

Subsidise Education

That formal education is the bedrock for the develognténevery
nation cannot be oveemphasised. Almost every class of people in
Ghana desires to see their children reach the highest rungs of the
education ladder.

Unfortunately, the cost of education in Ghana has become so expensive
that only the rich areable to send their children to school. Fees that
parents pay each academic term, especially at the tertiary level, are
higher than five months salary of a wphid civil servant in Ghana.

The majority of the country's youth are therefore slouching @ th
streets, unable to go to school. The frustration that many of the youth go
through compels them to turn to crime. If Ghana is going to catch up
with the rest of the world, then the government must subsidise education
for the people of Ghana.

Francis Sakitey, Aksombo, Ghana
B
African Union Can Wait

Even though | admire the idea of an African union, given a boost
recently by Libyan leader Color Gaddafi would also like to make it
clear that we, southern Sudanese, are not ready to join this union now.
This is for the simple reason that we are still liberating ourselves from
the various Arablslamic Governmentghat have come and gone in
Khartoum. My last word of encouragement to our south Sudanese
freedom fighters isthat the struggle continugdecaus victory is
certain.
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Yokwe Silvano, Solwezi, Zambia
C
D o nignbre Our War

Once againthe media has given blanket coverage to a war involving
the Western Allies and one of the poorest countries on earth. But why is
the coverage of war so selective?

The war in the Democratic Republic of the Congo has been raging now

for three years and has cost more than three million lives and yet we see

or read very little about it. The vast majority of tbasualtiesin this

war are c¢ivil i an wsral remourdes halweebee€ tha g 0 6 s
subject of wholesale plunder by the various armies involved.

How long must the Congolese people suffer before the world finally
comes to their assistance?

Three million deadis surely significant enough to warrant actiorrn
the international community.

If the liberty and life of people in the US is worth defendsugely the
same should apply for Congolese citizens.

Or is a Congolese life worth than a Western one?

John O6Shea, London, UK

D

Don't Blamethe West

Congdeseleaders, | ask myself why my countDRC is still in trouble
since we became independent. It is not Belgium which leads Congo now
but the Congolese. Why do our leaders not have pity on our people?
Today, Congolese people are suffering badly. Soreeefugees, some
are killed by disease and many are living miserable lives, while our
leaders fill their stomachs and pockets. Nobody, not even the
government, thinks to build peace in Congo. Everybody supports war on
our country, so they can stealhile we are blinded by our problems.

Peace is what we need so we can build a new country.
Peace in the north, south, east and west of our land, DRC.

Peace, peace, peace.

234



Koko Mibeko, Kinshasa, DR Congo
E
Mugabe's toBlame

| am saddened by the brutal andnseless politics Robert Mugabe is
mustering in Southern Africa. First, Mugabe has disrupted the lives of
white farmers who haveontinuedto provide hard currency badly
needed by the government. Also, apart from using heavy tactics on his
critics, he hasdiled to deliver promises made to his people since 1980:
creating a climate of political tolerance, providing food and salvaging
the economy from collapse.

Mugabe's latest crackdown on journalists is unacceptable and has only
proven that he is a cowar@imbabweans must not yield to this latest
threat of political terrorism. It is shard that for 20 years, the same
political bullshit has continued unchallenged. | wish Mugabe could just
open his eyes wider so he can see the beauty of true democracy.

Abubakar Fofanah, Zimbabwe
F
Share theBlame

It is disheartening and appalling to see events in Zimbabwe blown out of
proportions by the Western media. Contorted and skewed reports are
being peddled by corporate media, especially the BBC.

The truth is tha both major political parties in Zimbabwe are
sponsoring political violence in order to meet their political ends. It is
surprising that the accusing finger is pointed solely at ZBRuand its
supporters. Little do the MDC rabbleusers know that theyr@equally

to blame for the country's ugly politicendscape.

Rather than adopt a 'holier than thou' attitude, the MDC should wake up
and smell the coffee and admit that they are responsible for fanning the
flames of violence.

Cosmas Kudakwashe ChihwayHarare, Zimbabwe
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G
More Football Teams

| want to appeal to the Confederation of African football (CAF) to
expand the Africa Nations Cup from a-@étion tournament to a 24
nation tournament. In addition, the competition will be more relevant if
staged every four years.

My proposal follows the recent decision of CAF to translate the Nations
Cup into a qualifying tournament for the World Cup. | feel that a 24
nation competition will offer more African countries the chance of
playing in the World @p. In as much as the Nations Cup will now be
used to select African representatives to the World Cup, there is
therefore no need to play the Nations Cup in a-World Cup year. Let

it take place every four years to make it more relevant and significant.

Abayomi Olota, llorin, Nigeria
Source:BBC Focus on Africa, London
Passage 4.4

Shifting Cultivation

Ready for the next Shift

Is shifting cultivation (slashand-burn) just inefficient, and destructive
of the soil and local biodiversity? Or does itsal offer promising
models?

For thousands of years, shifting cultivation has fed many, and it
continues to support the livelihoods of 300 million people worldwide.
And that is a conservative estimate.

It can be defined in numerous wapsit it is best degibed as a practice
whereby farmers clear a patch of forest or savanna, often using fire to
release the nutrients for growing crops, and then alternative periods of
cultivation with periods of fallow, during which the forest and soill
fertility are allowedto be restored while the farmers shift to a new
patch. Besides having many names, milpa in Belize, Swidden on Niue or
chitemene in Southern and Central Afrithis way of farming has many
faces, which for a long time were not recaguli but lumped togedin.

The general belief has been that in cases of low population densities and
abundant forests, the periods of fallow were long enough to make this
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method of farming sustainable. Steady population growth during the
twentieth century was assumed to havereased the pressure on the
forest unacceptably shortening (fallow periods. This also led to) soll
depletion and shrinking forests and forced farmers to move to more
marginal lands. Combine this with agriculture being modsxdiand
intensified, and needg to meet growing demands for food, and it seems
not so strange that shifting cultivation was denounced as irrational and
destructive. This hasertainly, been true in partbut research in the
1990s found that it might be a pity to throw out the baliiz e bath
water.

Limiting their shifts

The lessons were not slow in coming. The alternatives to -8tash
Burn Programme, coordinated by the International Centre for Research

in AQro [ Forestry (ICRAF) was
established in [§ 1992 on the basis of
assumptios “ similar to those described

above. They
Case studies

did not entirely hold true.

around the world

indicated that |*= although more than 15
million ha of = tropical moist forests

disappeared each year due to slash and
burn.

Thus cleared actual primary forestral an even smaller percentage
eventually brought about a permanent treeless form of land use.
Increased deforestatiors more likely to be the results of civil war,
drought, market mechanisms and government policies than ofastash
-burn. For instance, ltanges from command to private ownership of
land is giving way to loggers, miners, plantation fanners and cattle
ranchers, at the same timigerally, stopping the shifting cultivators in
their tracks. This applies less to central Africa, where deforiestah

the forest fringes of the Congo basin is indeed largely caussdhbif
scaleagriculture. Yet there are other reasons for farmers to abandon
shifting cultivation and to adopt a sedentary way of farmthg vicinity

of market schools and infrastieture also encourages people to settle.
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Low yielding but stable

No twofarmersare the same, and shifting cultivation is not one uniform
way of farming. The Overseas Development Institute, a UK based

research body, points out that
indigenous ; - conmunities,
who often live in |} remote areas,
have developec|3 their own way
of farming over generations
and apply long | fallow periods
and complex farmi; management
practices. Each | decision IS
carefully taken on the basis of
sound agronomic criteria,

resulting inlow yielding but stable and sustainable food production. On
the other hand, there are the new settlers, often nearer to urban areas,
who focus on shoiterm gains from cash crops, use short fallow periods
until the 'soil is depleted or just move on and on.

In between these two extremes, there is a continuum of farming men and
women who shift part of their operations once in a while but return
later. In forests, which can sustain the existing populatioshaiting
cultivations the practice even contribes positively. In these caséss

crucial that the mosaic of patches in different stages of fallow, forest
cover and cultivation does not get too fragmented thnelatensany of
natural trees.

Where the shifting cycle cannot be maintained, a conversion
sedentary agrdorestry cultivation systems can be an option too. The
central issue here is to maintain soil fertility more effectively. In recent
years a whole spectrum of viable alternatives to expensive chemical
fertilities has become available, Fomstance, improved fallow
techniques which enrich the natural fallow vegetation through the
planting of nitrogerfixing and multipurpose trees to improve soil
productivity. Applying manure from livestock, green manuring,
mulching, planting cover crops famter-cropping and alley farming are
other examples.

Agro-forestry systems can be good alternatives saeh as multstorey
cultivation systems that allow natural tree species to rejuvenate
alongside annual crops and economic trees. It would not hartend

an ear to the traditional shifting cultivations themselves or, as Paul
Sillitoe of the University of Durham in England argues, to combine
anthropological research with soil science. His work explained how the
Wola of Papua New Guindeasdevelopedheir own sustainable system
while avoiding their traditionally long fallow periods. They grow non
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perennial crops senrpermanently by incorporating compost from
grassy fallows into soil mounds, with sweet potato as a staple crop.
Where there's a will, gre's a way.

POLUTION: Everything must go somewhere

To maintain his standards of living; 20th century man employs
technology to produce an enormous variety of goods and services.
Technology needs energy and matteit energy and matter cameither

be created nor destroyedthey can only transformed.So, since
everything must go somewhere, the transformations which are part of
production processes cause pollution in some form or otties is
unavoidable. Satalk of cleaning up the environment andlptbn free

cars, products or industries is a scientific impossibility.

For example, we can collect smoke dust and soot from factory chimneys
by filters but these solid wastes will then contaminate our water or soil.
Similarly, we can collect rubbish,emove solid wastes from sewages,
but they must then be either burned (causing air pollution) amdped

into our rivers, lakes and oceans (water pollution) or deposited on the
land (soil pollution and water pollution if they run away).

Another example iair pollution from cars. We can reduce air pollution
from petrol and diesgbropelled cars by changing over to electric cars.
Nonethelessglectric cars would need to have their batteriesharged
almost every night and so we should need to increasauheer of
power plants to generatéhe extra electricity required. As well, an
increase in the number of power plants that use fossil fuels would result
in increased air pollution from sulphur oxides, nitrogen oxide and
smoke, increased water pollutiontoin heat, and increased land
pollution from mining. We can shift to nuclear power, which is not
dependent on fossil fuelsut nuclear power increases thermal pollution

of the water, and adds the danger of releasing radioactive substances
into the environrant.

Now complete this table, using relevant facts from the passage,
‘Pollution: everything must go somewhere'.

6.0 TUTOR-MARKED ASSIGNMENT

I As you listen to the passage titldeollution: everything must go
somewher§ take down notes. Use youotes to complete the
table below. Also use the notes to complete the task that follows.
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Present pollution | Possible solution New pollution
1.
a.
a.
2.
a.
b. a
3 C. b.
C.
a. a.
b. b.

I Use the relevant information from the passagd the table you
have completed above to summsarias far as possible, in your
own words, the way the writer has successfully proved the fact
that 'everything must go somewhere'. You should write the
summary in about 100 words.

7.0 REFERENCES/FURTHER READING
Adkins, A.& Mckean, J. (1983)l'ext to NotelLondon: Edward Arnold.
Anderson, A& LynchT. (1988).Listening.Oxford: University Press.
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UNIT 5 LISTENING -COMPREHENSION AND
INFORMATION RETRIEVAL: DATA,
FIGURES, DIAGRAMS AND CHARTS

CONTENTS
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2.0 Objectives
3.0 Main Content
3.1 ListeningComprehension for Data Information
3.2 ListeningComprehension and Information Retrieval from
Figures
3.3 ListeningComprehension andabelingof Diagrams
3.4 ListeningComprehension and Information Retrieval from
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5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

In the previous unit, you were trained to listen and comprehend
instructions,directions and facts. The training you received in that unit
was more on the use of listentagmprehension for general purposes.
Instructions, directions and facts are common active listening activities
in social and academic lif@his unit attem to be more specific and
more directed to academic purposes. You will be exposed to listening
comprehension as it relates to information retrieval from data, figures,
diagrams, tables and charts. You will agree with me that these listening
comprehension skillare more directed to learning in specific academic
fields than the listeningomprehension activities treated in the previous
unit. As you go through the unit, you will need the-preordedCD in

your study pack, pen, pencil and a notebook.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

retrieve data from listening comprehension passages

label diagrams accurately, using information from listening
comprehension passages

1 complete tables and charts using information from listening
comprehension passages.

)l
)l
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3.0 MAIN CONTENT
3.1 Listening-Comprehension for Data Information

A lot of information is stored in data form. Part of your concern in
academic life is to retrieve theformation for use. In this section of the
unit, you are mtroduced to how you can obtain information from data
that are orally presented.

Data are a collection of information in a computer or a research
document. Huge data collected across period of time are also stored in
form of data bank, quite differentoim the bank where money is kept.

SELF-ASSESSMENT EXERCISE

This exerciseprovides you with practice on how to retrieve data from
listeningcomprehension. The passage 5.1 is going to be presented to
you now in your prgecorded cassette. Wind the cassédtthe passage

titled "Research on Pare@hild Separatioh As you listen to the
cassette, fill in the gaps with data obtainable from the passage. The data
have been deleted. Complete the passage by filling in tile data.

Now fill in the blanks
Onelandmark study revealed that 1. of

children from
divorced homes suffered an acute sense of shock 2.

reported feeling
rejected and abandoned 3. never
came to thie children 4. after divorce.
5 of the

boys and girls feared abandonment by remaining parent, and
6.
experienced yearning for absent parent with an intertsityresearchers

described as overwhelming. Most significant,
7. of children were not happy
and dissatisfied 8. after the

divorce than theydd been at 9.

If you carried out the exercise very well, you would probably have
observed that the data presented in the passage were mostly in years and
percentages. Rewind the cassette and aossk your answers with the
clues suggested in the box.
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Clues to passage on research on paskitd-sepaation
90% of children ...

50% reported feeling of ...

Y of the fathers ...

3 years after divorce ...

'/, of boys and girls ...

66% experienced yearning ...

37% of the children ...

Five years after ...

18 months ...

©Co~Noh~wWNE

Of caurse, data can also be presented in words or statements and not
necessarily only numbers. To retrieve data from lectures or topics
presented orally, you should:

1 listen attentively
1 take down notes on the relevant data
1 relate the number (or %) scores,tbe amount presented in the

speech to what the data are all aboug:-e

90% of children from

- The data component of the
Divorced homes sentence

Suffered an acute sensesoh ock when t he se

What the data is all about.

You must be able to relate the two.

It is only this relationship that can make the information retrieveuoh fr
the data meaningful and usable.

3.2 Listening Comprehension and Information Retrieval
from Figures

Data can also be stored in form of figures. Figures or scores are
representations of information in form of drawings, paintings, sketches
or other formsof illustrations. It is possible for you to either label a
figure as you listen. You can also convert what you hear into pictorial or
figur e fpracticethis.Let 6s

SELF-ASSESSMENT EXERCISE

In this exercise, you are to listen to passage 5.&come intervaland fill
in the blanks below. As the passage is read in the cassette, a dash will be
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given by the presenter. After the dash the presenter will read on. You
should fill in the gaps with what you think the scores referred to in
Figure 1 represent

407
1

[OMALE HE FEMALE ] I

Fig. 1: Score class interval 4

1. Between the ranges @® and 3639, the percentage of boys

falling within each rangé3a. of girls

2. From the range, 409 upwards, that is up to at least®0 the
b. is the c. higher
proportion of d. than
e. falls within each range. At level of
f. score range. The
percentage is the same for both g.
______andh.

3. On the whole, . of boys and
J- of girls
scored up to or above tolerable minimum level of 40%. This
shows that the overall performance of
k in the literacy test is

superior ¢ that of I.

Now crosscheck your answers with the ones read out by the presenter
on theplayerby listening to the second reading. The second reading of
the passage titledcore class intervalfills up the gaps omittedh the

first reading. As you listen to the second time, cidssck your answers
with the ones presented in the box below:

Score Class Interval Clues!
Slightly higher than
reverse case

girls

boys

90-100

boys

girls

16.6%

18.4%

girls

boys

=2 =200 _-5_9_40_4_4_-4._-2_--2-
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What are the skills that you need to retrieve information from figures?
Think about these. Jot down points on a pie€eaper. Then cross
check the points with the ones presented below. Do not look at my own
points before you discover your own point.

Remember, in order to retrieve information from figures heard in
lectures, tutorials or seminars:

you must listen a#ntively

you must pay particular attention to the scores, figures or data as

presented in the speech

1 you should observe the figure carefully to trace such data,
numbers, scores

1 you must think fast in order to be able to relate what is said with

what ispresented in the figure.

T
T

3.3 Listening-Comprehension andLabeling of Diagrams

In the previous sectigryou practised how to retrieve information from
figures. A bar chart was given and you practiksteéning andbbsering

the figure in formof a bar clart You were also able to interpret the
figure using irput from the listeninggomprehension passage. In this
section, you are going to practidabeling a diagram with the
information you acquire from listening to a description of the
components of theigigram. In order to be able to label the diagram, you
should go through the following listening comprehension processes

1. Listen attentively to each part of the diagram;

2. Pay attention to transitional words such as firstly, secondly,
thirdly, etc, that may signal the arrivabf the name of the
component of the diagram to labeled

3. Observe the diagram very closely to be able to locate the area
where that is situated; and

4. Then label the part of the diagram announced by the speaker.
By taking all these steps, you are direcHgtively, taking part in
the active listeningomprehension process.

Let's practise all the processes presented above. Get readymuoét
follow all the instructions as stated in the exercise that follows.
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SELF-ASSESSMENT EXERCISE

Label the diagram as you listen to the various pafrthe diagram that
will be described for you by the presenter of passage 5.3 in your pre
recordedCD. The title of the passage is REMOTE CONTROL OF
SHARP T.V. SET. You arellawed to listen to the passage once. The
presenter will pause a bit for you to label the diagram.

Fig. 2: Remote Control of Sharp T.V. Sei

| think by now you have completdde aboveExercise. Have you been
able to label all the parts of the Shagmote contr& Remember, you
are alowed to listen to the passage on @ie, only once. Whictof the
parts were you unable to label?

Now let's discuss the exercise. Of cousgau should NOT turn to this
discussion until you have completed the exercise. Let me assure you, the
reason for his exercise is not to test your knowledge of labeling
diagrams, but to teach you the art of listening &ixkling diagrams.

Our goal is for you to learn and not merely to score high marks.

What do you think the speaker did to call your attention taifierent
partsof the diagram? The speaker used signals such as the first part,
second, the third, the fourth part, and so on. What other ways do you
think a speaker can call attention to pata diagram? Jot down some

other ways in your notebook. Gecheck these ways with the ones
presented in the box below.
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ALWAYS CALL ATTENTION TO PARTS OF DIAGRAM
USING THE FOLLOWING.
9 Directional Forms
East, west, northern part, eastern part, middle part etc.
1 Preposition
At the right, by the left, on top of ...through the centre, un
over, etc
1 Graduation
High-low-mid
Tall-taller-tallest
Shortshortershortes
1 Order
Of importance: more important,
Important, most important,
Least important. less imnortant. etc.

How accurate is youlabeling of the parts? Crossheck the labels you
gave the remote control with the ones presented in the box below

(1) STAND BY/ON button

(2) CHANNEL SELECT buttons
(3) FLASH BACK button

(4) VOLUME UP/DOWN button
(5) FUNCTION button

(6) SYSTEM buttm

(7) TVIVIDEO select button

(8) CHANNEL UP/DOWN button
(9) MUTE button

(10) PICTURE button

(1) TIMER button

(12) CALL button

(13) NORMAL button

Fig.3
SELF-ASSESSMENTEXERCISE

Rewind theCD to the passage on REMOTE CONTROL OF SHARP
TV SET and provide answers to e following questions.

I. Which of the buttons is used to control function ?
il Which of the button is used for OSD language ?
Iii. The buttms used for white temp is

\Y2 The buttons used for adjustments are

and
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V. The buttons related to sound system are and

Check correct answers at the end of the unit

34 Listening-Comprehension and Information Retrieval
from Tables and Charts

Just @ you can store information you are listening tathe form of
diagrams, so also can it be stored in form of tables and charts. As you
listen to speech or talk that can be stored in form of a table or chart, you
should store them in these forms. They madaaling and understanding
very vivid. The information presented in three pages, for example, may
be stored in a simple chart of table. Again, the information may have
been stored in a table or chart and you may be required to retrieve it as
you listen tothe speaker. Whichever way, information retrieval through
tables and charts is an academic exercise that you may be called upon to
do in your various fields.

In this section, you will practise how to store information recorded
through listeningcomprehesion into a table and chart. For our
convenience, a distinction is made between a table and a chart here. A
chart suggests an illustration that gives clear information about
somethingthose changesver a period of time e.g. weather chart,
temperature chgrsales chart, and so on. A table is regarded here as a
list of facts or figures arranged in an ordered way, especially in columns
e.g. a table showing how prices and earnings have increasedl$ifbe

SELF-ASSESSMENT EXERCISE
In this exercise, you W listen to aprerecordedalk ondWHICH WAY
NIGERIAGpassage 5.4As you listen to this interesting talk, complete

the chart below. You are allowed to listen to thkk only once. Are
you ready? Start by completing this chart.
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By 1950,South Korea Today South Korea

In 1965, Nigeria GDP Indonesia GDP
Malaysia GDP

30 years laterNigeria GDP Indonesia GDP
Malaysia GDP

Fig. 4

Once you have completed the chart, rewind @@ back to the
beginning of the talk titted WHICH WAY NIGERIA and listen to it
again. As you listen, complete the table below:

Table 1: Life Expectancise of Countries Compared

Countries | Life Expectancy Rate
Nigeria
Ghana
Indonesia
Malaysia

Checkanswers at the end of the unit.

Have you been able to complete the chart and the table? If you are able
to, you will see that the information presented in the talk was not only
compressed into manageable unit, but also made more vivid.

4.0 CONCLUSION

The attempt in this unit is to stress the importance of information and
the way information can be received. Data, figure diagram, charts and
tables are, no doubt, very valuable means of storing information for
academic purposes. Your ability retrieve them for profitable academic
work is the concern of the unit.
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5.0 SUMMARY
This unithas taught you howo retrieveinformation from:

1 datathrough listening attentively and relating the data with what
the data are all about

1 figures through paying special attention to the figures or data
presented and tracing such data on the figure

1 diagramsthrough careful observation of the diagram as the
speaker speaks

1 chartsand tables through filling of the charts and tables as you
listen.

You shouldpractice # these inyour academidield.
Passages
Passage 5.1

I t 6s now known that emoti onal dev
related to the presence of warm, nurturing, sustained and continuous
interaction with both parents. Anything that intedgsrwith the vital
relationship with either mother or father can have lasting consequences

for the child.

One landmark study revealed that 90 per cent of children from divorced
homes suffered an acute sense of shock when the separation occurred,
including profound grieving and irrational fears. Fifty per cent reported
feeling rejected and abandoned, and indeed, half of the fathers never
came to see their children three years after the divorce.

Onethird of the boys and girls feared abandonment by theangng
parent, and 65 per cent experienced yearning for the absent parent with
an intensity that researchers described as overwhelming. Most
significanty, 37 percent of the children were more unhappy and
dissatisfied five years after the divorce than thagl been at 18 months.

In other words, time did not heal their wounds.

That 6s the real meaning of di vorce
with righteous indignation, when | see infidelity and marital deceit
portrayed on television as some kind »€igng game for two. It is also

why Scripture says: ol hate divorc
(Malachi 2: 16).

The bottom line is that you are right to consider the welfare of your
children in deciding whether to seek a divorce. As empty as théamari
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relationship continues to be for you, it is likely that your kids will be far
better if you choose to stick it out.

Source: Focus on the Family

Passage 5.2

Score Class Interval

First Reading

This passageavill be presentecdrally. As the presentson go on, you
will be allowed to look at the informationn figure 1, sothat you can

complete the exercise accordingly.

1. Between the ranges @® and 3689 the percentage of boys
falling within each range is (a) girls

2. From the range, 4®9 upwards, that is up to at least®® the

(b) tiee (c)

higher proportion of (d) than
(e) falls within each
range. At level off) score range.
The percentage is the same for both (g) and
(h)

3. On the whole (i) boys and
() ofjirls scored up to or above tolerable
minimum level of 40%. This shows thilie overall performance
of (K) tha literacy

test is superior to that of)(l

Passage 5.3
Remote Control of Sharp TV Set

Listen to the parts of eemote contral You need to know thegarts so

as to be able to operate the remote control of your sharp TV set. Listen
attentively to me as | discuss the parts of the remote control. In Unit 5,
you have the diagram of the remote control. Fill in the parts as | list and
describe them. | wilpause a bit, to allow you to label the diagram.
Let's start. The first part to be discussed is STAND B¥Yi@tbon. This

Is to switch on the TV. With a finger press, switch on the TV.

Second is CHANNEL SELECT buttons. The buttons are listed. The third
Is FLASH BACK button which you can use to return to the previously
viewed channel. The fourth component is the VOLUME UP/DOWN
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buttons. These are used to adjust the volume. They are also used to
control FUNCTION, TIMER, PICTURE, COLOUR and SOUND system.
Commnent number five is called FUNCTION button for fine tuning
channel skip, blue back, OSD language and white temp. The sixth
component suggests SYSTEM button which is colour system and sound
system. Seventh is the /ADEO select button, while the eighth is
channel UP/DOWN button to select the channel. These buttons are also
used to control the OSD language.

The ninth is MUTE button, when pressed the first time, it mutes the
sound and pressed again, it restores the sound to the previous level.
PICTURE butbn is number ten. This is for adjusting the picture quality
brought by the TV set. For component eleven, the TIME button is used
for reminder, OFF timer and ON timer. The twelfth button is CALL
button used to display the different current settings on ¢hees. The

last, of course is NORMAL button which is number thirteen. It
normalises things.

| think you now know the parts of yosinarp remote controllf you do,
be ready to use all these parts for the pleasant viewing of programmes
on your TV set. W4t a wonderfufemote controlyou have!

Second Reading

Now the same passageorSc or e : Clwdl besread to yoethev a | 0
second time. This time the gaps that were not filled in the previous
reading will be filled as the passage is read.

Score:Class Interval

The distribution of the score ranges as shemwrFigure 1, is very
interesting. Between the ranges-9® and 3639, the percentage of boys
falling within each range is slightly higher than that of girls. From the
range, 4649 upwards, thats, up to at least 889, the reverse is the
case: a higher proportion of girls than bofal within each range. At
the levelof 90-100 score range, the percentage is the same (3) for both
boys and girls.

On the whole, 16.6% of boys and] 8.4% of gidsred up to or above
the tolerable minimum level of 40%. This shows that the overall
performance of girls in the literacy test is superior to that of boys.

It will be necessary at this point to give some more detailed analysis of

the performance of theupils nationwide and across the states, taking
the various sugroups of the same identified above into consideration.
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Crosscheck the gaps you filled in your booklet with the ones filled here.
You can always rewind the cassette if you are unable s&scleck the
gaps filled.

Passage 5.4

Listen to this passage titled WHICH WAY NIGERIA and complete the
tasks in Exercise 5.5. In this exercise, you are expected to fill in gaps on
the chart.

Which Way Nigeria

Nigeria, with an estimated 1996 popudat of 110million people, is the
most populous nation in Africa and the eleventh in the world. The
country is richly endowed with vast human and material resources,
including large reserves of oil and gas. \Yeifter 37 years of
independence, she is std#ucking her thumbin the economic sense,
like a baby. There seems to be widespread acceptance of this notion;
hence the Head of State charged the Vision 2010 Committee at the start
of its work:

Constructively analyse why after more than 36 years of
political independence, our development as a nation in
many spheres has been relatively unimpressive,
especially, in relation to our potential.

Way back in1950, South Korea was virtually at the same level of
economic development with Nigeriaut today, South Korea proud of
her meteoric rise from the ashes of the 1958 Korean War, has risen
to be the world's eleventh largest economy.

In 1965, Nigeria's GDP was $5.8 billion, compared with $3.8 billion for
Indonesia and $3.1 billion for Malaysia. Tty years later, in1995,
Nigeria's GDP had increased to $26.8 billion (®&r centincrease).
Malaysia to $85 billion (2per centincrease) and Indonesia's to $198
billion (52 per centincrease). On the average, Nigerians have a life
expectancy of 52 ges, compared to 59 years for Ghanaians, 64 years
for Indonesians and 71 years for Malaysians. The implication of these
statistics is that these countries have left Nigeria far behind in terms of
productivity, income generation and general economic dexedop

Source:Professor Ezenwe, ABU Inaugural Lecture Series
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6.0 TUTOR-MARKED ASSIGNMENT
Worksheet for Students

You will listen toa lectureord The Wor | d .Bayoklisttha mi | vy
to the lecture, you are expected to use the block diagraow bl

represent the familyisually. Also answer the questions that follow the
diagram using the notes you have formed during the lecture. The lecture

is about to begin. Start.

A.

B. Use the notes you have formed from the lecture tovanshe
following questions.

1. The three functions of IFC are

2. The functions on IDA are

3. Why is IFC always referred to separately when the World
bank is described?

The World Bank Family

The term oWorl d Bankod as it i s com
linked institutions the International Bank for Reconstruction and
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Development (IBRD) and IDA, which shared the same staff, plus the
International Finance Corporation (IFC). The IBRD, the oldest of the
three, was established in 1945 under the Bretton Woods agreement with
the principal objective of channeling US assistance to war ravaged
Europe. By degrees, it shifted its attention to the Third Wstdtes as
decolonisationincreased their number, and as Europe's recovery got
under way. The IFC was created in 1958, with a separate operational
staff, to assist private sector projects. It can provide loans and/or equity
and aims to act as a catalysha@uraging other private sector finance

to the projects that it supports.

Both the IBRD land the IFC raise the bulk of their money fthm
capital markets, and hence lend on quascommercial terms to
acceptable credit worth countries aipdojects; ths rule out lending to
very poor countries. IDA was created in 1960 to fill this gép funds

are provided by supporting governments from their aid budgets,
enabling it to provide soft credits (50 years repayments including 10
years grace, with no intest, but only a small service charge). But,
while the terms are softer, the criteria used for appraising the viability
of projects are intended to be the same as those applied by [EHRE2
they share the same staff and methods, the IBRD and IDA are often
referred tq jointly, as "'The World BankWhile IFC isa separate entity
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MODULE 2

Unit 1 Listening forthe Main Idea

Unit 2 Listening for Interpretation and Critical Evaluation

Unit 3 Effective Reading

Unit 4 Skimming and Scanning

Unit 5 Reading and Comprehending at Varying Speed Levels |

UNIT 1 LISTENING FOR THE MAIN IDEA
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Why Listen for the Main Idea?
3.2 Determining the Main Idea

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

The training so fg in the previous module, especially in the last unit has
been centeredon listening for retrieval of general and
specific information. Infamation retrieval is important. But
anothe important aspect of listeningpmprehension is to be
able b give importance to the different layers of
information you receiveavhile listenirg. Obviously, not all
information is of equal importance. Somepieces of
informationare moreimportant than others. In this unit, you will learn
how to determine main points orainideas fran speechedectures and
talks.

2.0 OBJECTIVES

At the end of tfs unit, you should be able to:

1 state many reasons why you listengetthe main idea

T show how to determine main ideas from what you listen to
1

practise the art of identifyingmain ideas from passages listened
to.
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3.0 MAIN CONTENT

3.1 Why Listen for the Main ldea?

Perhaps the most important thing in listeroagmprehension is foyou

to be able to determine thmeain idea of a lecture, seminar or tutorial.
You need the maiidea to be able to determinestimajor poins to be

put down as notes. You also need the main idea to be able to know what
to stud/ during examinations. If you have the main idea of a lecture or
seminar, you can easily develbmluringanexamination oassignment.

A common mistake is for you to want to learn evernyghboth facts and
fables, main ideas and supporting details that you yourself can provide
during examinations. The esptoduct is spending more time, sleepless
hours, on study activity #n necessary. Thiseventually leads to
breakdown, diminishing returns and utter confusion during the
examinatia itself.

SELF-ASSESSMENT EXERCISE

Which of the following is not an important reason for you to be able to
determinghe main idea in a liening comprehension activity?

Tick (V) if it is the purpose of determinirige main ideaand put (x) if
it is not the purpose of detamning themain icea.

To be able to eliminate minor points

For notetaking activity

To enourage sleepless nights

To cheat during examinations

To isolate facts from fables

To be able to complete charts, figures and tables
To gain overall impression

To promote diminishing returns

ONoOOAWNE
T T e D D D>t

Let's discuss it!

Do not start reading this discussion until you have finished carrying out
the activity inthe aboveselfassessment exercidéyou have completed
the exercise, then we can go on to discuss the answer to the activity.

Do you think we neg the main idea to be able to eliminate minor
points? Of course, yes, we dowe know the main idea of any lecture,
surely we will be able to eliminate minor details that are used to develop
the main idea. As we have said earlier on, main ideas arewehptit
down in form of notesNow, note thattiwill be foolish foryou to think
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that the knowledge of main ideas will assigiu to cheat during
examinations. Rather than assistiymu to cheat, | think it will assist
you to perform better. Main ideas affacts/statements. Supporting
details are used to develop the m@i®as;they are not necessarily to be
regarded as tables.

As discussed in unit 5module 1) we need main ideas to be able to
complete charts, figures and tables. In most cases, thesal vis
representatives convey main ideas of what is listened to. From the
knowledge of the main ideagpou get theoverall impression of the
lecture or seminar. Remember, if you are fully armed with the main
ideas/concepts of your course, you have less td asa thus reduce
rather than promote diminishing returns from study.

3.2 Determining the Main Idea

There are many ways speakers or lecturers can convey main ideas. We
will bring out only a few of them in this section. As you practice to
recognse man ideas from lectures, more ways will become clear to you.

1. By announcing the main idea in the title of the talk or lecture

In some cases, the title of the talk or lecture may give you the main idea
of what you will hear in the lecture or talk. This mot always so. A
speaker may want to captivate you and take you by surprise by not
giving you the main idea of the lecture in the title. In fact, the title of the
lecture mayat first, seem not relevant to the lecture. It is only when you
start following the lecture that the relevance of the title to the lecture
may start to unfold to you.

SELF-ASSESSMENT EXERCISE

Listen to the audiwecordng of the passage titleddennifer's
Withdrawal from Schoolwas Avoided@ As you listen to that lecture
which is passage 1.dn your CD, write down words and expressions in
the lecture whicHink the title of the lecture to the main idea of the
lecture. Stateat the end of the exercisghether or not the main idea of
the lecture relates to the title of the leetuDo not read the discussions
that follow until you have completed this exercise.

Now that you have completed the exercise; let's turn to the discussion of
the passage. The title of the lecture@ennifer's Withdrawal from
Schoolwas Avoide@ Let's bok for words and expressions thiak the
lectureto the title. Study this in the box overleaf. As you do so, rewind
the CD to the passage and cradseck words and expressions you wrote
with the ones in the box.
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JENNI FERG6 S WI THDRAWAL FRQ\H
AVOIDED
l1.Jenni ferods withéreAIIofthese m
T 16m pulling Jehn pointingto
! Announcement stunned me Jenni fe
9 Concern } wanting to
§ Withdrawal routine withdraw!
9 School too hard
1 See no option )
2. Withdrawalavoided C] All theserefer
1 Removing Jennifer not the optign to_ how the
withdrawal
1 Suggested we meet Jennifer from school
andher teacher y .
. was avoided
91 Develop strategies
91 Help Jennifer succeed
1 Jennifer excelling J
Figure 1.1

As you go through the recordirgd my analysis in the box, you will
agree with me that the title of the lecture agrees with the contenhéo
lecture. Thus, you can suggest that the title of the lecture signals the
main idea of the lecture.

2. By calling attention to the main idea in the body of the lecture

or talk
The speaker mayleliberately call attention to main ideas in the body of
the lecture or talk. You may discover that the speaker continues to use
words or expressions sues flet's go to thepointo; fithe crucial issue
we are grappling with is @; fithe most important pointasi...the first
point i ¢; fi... the second isq. flastly... finallyo, etc.

SELF-ASSESSMENT EXERCISE

Turn to your preecordedCD. Go to the lectre titled 8Banking for
Nigerian Market& This is passage 1¢h theCD.

As you listen to thigecording,write down the words or expressions

; used by the speaker to call your attemtio the main
ideas of the lecture. Also state the main ideas put forward
by the speaker The lecturer has been instructed to slow
down ® that if you cannot dso by reading the lecture
the first time you are allowed to rewind theD and listan
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to the lecture the second time. Do not ttonthe discussion until you
havecompleted the exerse.

Have you finished? If you have completed the activity, you can now turn
to the discussion of the activity as presented below. The discussion will
not profit yau much until you actually do the exercise well. Listen to the
lecture again as oy study his discussion.Let us discuss it. You
probably observedas you go through the exercighat the speaker
provided words and expressions to lead the listener to the main idea of
the lectue.

Some of these are given below

What accounts for this rathetlistressing state of our nation is the
following set of shortcomings

First- we do not believe in the existence and necessity for national
theory and practice of brodzhsed econoro power.

Second we refuse to acknowledge the historical and conteamgdact
that our ...democracy and good governance ...have always been thrown
out of gear by western ...financial institutions.

Third and last: ...blind to the facthat...

If we go by the title of this lecture, which @anking for Nigerian
markets§ we will be misled. This is because banking is not directly
referred to in the lecture.

3. By constantrepetition
Some speakers structure their talks or lectures in such a way as to
give room for repetition of the main points in various ways.
Instead ofconsciously or directly drawing attention to the main
ideas through pointedigke firstly, secondly, et¢.they do so by
means of repetition. They say it once and say it again to drive
home the major point. You should know that points that are
stressed oemphasied are relevant points.

SELF-ASSESSMENT EXERCISE

Wind yourCD to the lecture titledArewa House | Thank Yé(passage

1.3), which is an extradrom the lecture delivered by
Chief Olusegun @asanjo at the Arewa House in
February, 1994. As yolisten to this lecture, state the
main idea of the lecture in one sentence. Suggest, with
evidence, the way the main idea is brought out in the
lecture. You may wish to listen to the lecture two or three
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